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College Motto

Non Solum ingenii verum etiam virtutis

Not only the Intellect but also the Character

Mission Statement

Liverpool College values the dignity of each individual and promotes the development of character and learning through a commitment to high standards within a caring community.

Core Values

We recognise that all pupils have different talents and strive to ensure that every pupil has an equal opportunity to find and develop the talents they do possess

We believe that the development of character, creativity intellect and spirituality, are the primary aims of education.

We work together to create a happy and caring school community which is engaged in our local community and the wider world

We pursue high standards in every area of school life

Every Child Matters
Under the Every Child Matters Framework, Liverpool College strives to ensure that all children attending school are (i) healthy; (ii) stay safe; (iii) enjoy and achieve; (iv) make a positive contribution; and (v) achieve economic well-being. This policy is focussed on ensuring that children “enjoy and achieve” in accordance with obligations under the Ever Child Matters Framework and sets out the procedures which Liverpool College need to be aware of in order for children to enjoy learning and achieve challenging national education standards.

Policy for Learning Difficulties and Disabilities/Special Educational Needs

2011/12
Special Educational Needs

 The College is aware that the terms referring to pupils with Special Educational Needs is due to change to LDD/SEN. However, as the Special Educational Needs Code of Practice ( 2001) is in the process of being revised , the use of these terms will be reviewed and updated at that time. 

‘Children have special educational needs if they have a learning difficulty which calls for special educational provision to be made for them. Children have a learning difficulty if they:

(a) 
have a significantly greater difficulty in learning than the majority of children of the 
same age; or

(b) 
have a disability which prevents or hinders them from making use of educational 
facilities of a kind generally provided for children of the same age in schools within the 
area of the local education authority

(c) 
are under compulsory school age and fall within the definition at (a) or (b) above or 
would so do if special educational provision was not made for them.

Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.

Special educational provision means:

(a) for children of two or over, educational provision which is additional to, or otherwise 
different from, the educational provision made generally for children of their age in 
schools maintained by the LEA, other than special schools, in the area. ‘










Special Educational Needs Code of Practice 2001

(b) 
for children under two, educational provision of any kind. 

Section 312, Education Act 1996
A child is disabled if he is blind, deaf or dumb or suffers from a mental disorder of any kind or is substantially and permanently handicapped by illness, injury or congenital deformity or such other disability as may be prescribed.

Section 17 (11), Children Act 1989
A person has a disability for the purposes of this Act if he has a physical or mental impairment which has a substantial and long-term adverse effect on his ability to carry out normal day-to day activities.

Section 1(1), Disability Discrimination Act 1995

SEN Code of Practice 2001

Impairment, Disability and Handicap

Impairment:
any loss of normal functions, however small.

Disability:
factors which cause an individual to be unable to carry out certain ordinary 
activities in a given family or social context.

Handicap:
impairing factors that not only prevent individuals leading a normal life but 
also lead to disadvantage.

A pupil who has lost part of a foot following a road traffic accident will be impaired but may not be disabled. If a career in ballet or football had been anticipated, this may then be seen as a personal disadvantage or significant handicap.

‘Under the Every Child Matters Framework Liverpool College strives to ensure that all children attending the school are (i) healthy; (ii) stay safe; (iii) enjoy and achieve; (iv) make a positive contribution; and (v) achieve economic well-being. 

This Policy is focused on ensuring that children “enjoy and achieve” and “make a positive contribution” in accordance with obligations under the Every Children Matters Framework and sets out the procedures which Liverpool College Nursery and Pre Prep and Prep need to be aware of in order for children to enjoy learning and achieve challenging national educational standards .’

Our School in context

Liverpool College Preparatory School is an independent day school on the outskirts of Liverpool. The school is part of a 3-18 College on a large campus. As the majority of children from the Nursery  transfer into Reception, there are a number of children with Learning Difficulties and Disabilities or Special Educational Needs ( LDD/SEN). The school employs a full time SENCO with specialist qualifications. The SENCO role is not combined with a class teaching commitment, but the SENCO has a significant SEN teaching role.

Children within the school are given access to a wide range of activities, and the ethos is based upon a belief that every child has something to offer, whether it be academic, sporting, artistic, dramatic or musical ability. Staff are keen to improve the learning of the pupils in their care.

1. Basic information about the school’s LDD/SEN provision
Aims

The governing body therefore expects the school policy to aim to: 

1. 
Promote equal opportunities for all children whatever their gender, background, race or abilities.

2. 
Ensure that wherever possible all children are taught in their own class group, and that 


withdrawal is kept to the minimum.

3. 
Allocate resources that can be used flexibly to support all children’s individual needs.

4. 
Provide a staffing structure with clear lines of responsibility for LDD/SEN; to pay staff   who mainly teach children with SEN the appropriate statutory additional allowance,  and to make sure that staff training is provided.

5. 
Put in place programmes of work (for classes, groups or individuals) that enables all children to make progress.

6. 
Operate a system of record keeping and regular monitoring of each child’s progress

7. 
Find effective ways of informing and consulting with all parents about LDD/SEN in the school; 



Policy Targets 2011/2012
This year’s targets focus on the following areas of work:

1. To ensure that, as far as possible, parents of children with LDD/SEN understand at least the parts of the policy relevant to their children.

2. To improve the monitoring of IEP targets by staff teaching children on School Action or   School Action Plus

3. To ensure that children are aware of the targets set for them and feel success because of 
their own process in meeting these targets.

4. To identify those children whose reading/spelling  age is below their chronological age and 
ensure that appropriate programmes are in place.

5. To ensure that Teaching Assistants are fully aware of the planning systems in use in 
the school and of targets set for individual children..

Monitoring and Evaluating the Policy

· The SENCO will be responsible for the monitoring and evaluation of the SEN Policy. There will be an annual SEN Development Plan, and the Policy will be updated as necessary on an annual basis. The procedures for the effective delivery of the SEN provision will be kept under constant review by the SENCO and  will be adapted as necessary.

Future Developments

· To refine procedures for writing , monitoring and  reviewing IEPs

· To explore ways of providing the best possible provision for SEN pupils in the context of the Curriculum as a whole, and the most efficient and effective use of support staff during these periods
Admissions and Facilities

Also see :  Admissions Policy, Gifted and Talented Policy, Inclusion Policy and Equal Opportunities Policy.

No child will be discriminated against on entry into school because of their individual needs. Each child will have equal right to be admitted to this school in line with the Admissions Policy , and then be given equal access to the National Curriculum as appropriate to their needs.

We aim to provide a broad and balanced curriculum for all our children. We aim to fulfil all children’s entitlement to learning support and enable all children to participate in the life and work of the school and together with parents we hope that the education we provide will help them to achieve to the best of their abilities, whatever their needs.

· Detailed arrangements for admission are described in the school’s admission policy. Provided that they meet the criteria for entry into each Key Stage , pupils with LDD/SEN are welcomed to the school .  The school values each child and endeavours to meet the needs of all its pupils through inclusive practice. The rights of pupils with disabilities will be considered in line with SENDA.

· The schools registration form completed upon entry includes details of any known SEN. Liaison with other agencies and schools provides continuity if necessary.

Arrangements for Co-Ordinating Learning Support

The SENCO meets informally with the Head of the Prep and Pre-Prep to discuss any LDD/SEN matters. .The Governor responsible for LDD/SEN meets with the SENCO  regularly. The Learning Support Team (LST) consisting of SENCO , Learning Support Teachers and Teaching Assistants meets on a regular basis, during a lunch time session, for record keeping, planning and identification of pupil related issues. The TAs  also meet briefly to discuss any issues. There is a staff meeting dealing specifically with LDD/SEN issues at the beginning of each term. The SENCO leads this meeting, and the LDD/ SEN register is updated as necessary.

Information about SEN Provision 

In line with the governing body’s aims , the school has built up a very experienced and capable team of teachers and support assistants. A wide range of strategies are used, as a recent audit demonstrates, and we aim to be creative problem solvers looking for the most appropriate solutions for individual children. 

The school seeks to remove the barriers to learning and plans strategically in order to increase access to the premises and the curriculum for disabled pupils. Anticipatory action ensures that pupils are considered and catered for as soon as is practically possible.

Special facilities/units

There are no special facilities for pupils who are physically disabled, nor are there any special units. However, the school is committed to the integration of pupils with a wide range of needs, and their involvement in the whole life of the school, in line with our Equal Opportunities Policy. In the Prep School we have a dedicated Learning Support room available to pupils for timetabled individual or group help, and work with support staff. The room is well resourced and has an interactive whiteboard and four computers. In the Pre-Prep there is a room which has recently been made available for use as a dedicated room for learning support lessons.
SEN  Funding

The SEN Department receives an annual budget set by the Head of the Prep School. This is currently set at £800.  There may also be additional funding available at the discretion of the Head of the Prep School, for instance for the purchase of a five year licence for our assessment software. The SENCO can also approach the head of the Pre-Prep should there be any expenditure required which is only relevant to Pre-Prep.  It is the responsibility of the SENCO to acquire such resources and materials as required after consultation with teacher colleagues, as to their needs in relation to children with special needs.

Roles and Responsibilities
Headmaster

The Headmaster has overall responsibility for the day-to-day management of all aspects of the school (3-11), including provision for children with LDD/SEN. These responsibilities are met within the close collaboration of the Head of Pre-Prep , Senior Management Team and SENCO in the early identification and subsequent provision of pupils with a significant educational need.

The Headmaster is charged with:

· Assisting in the development, monitoring and evaluation the governors’  policy for LDD/SEN.

· Establishing success criteria

· Involving all staff and governors in LDD/SEN development.

· Agreeing job description with SENCO and creating the opportunity for non-contact time.

· Establishing procedural guidelines for all staff. 

· Maintaining overall responsibility for day to day management of LDD/SEN.

The Headmaster is able to fulfil these duties via:

· Giving LDD/SEN status in the SIP ( School Improvement Plan) and allocating staff meeting discussion time via the same.

· Through the performance management framework the governors should be able ensure that objectives set include LDD/SEN.

· Working alongside other staff, the SENCO and the governor/s with responsibility to 
formulate, develop and review the LDD/SEN Policy. Establishing and developing the role and 
responsibilities of the SENCO via job description and school systems.

· Working in partnership with all staff to establish procedures and maintain good practice in 
school.

· INSET for staff and parents.

· 

Liaising with the appropriate staff of various support agencies i.e. educational psychologists.

 The Head of Pre-Prep

 Head of Pre-Prep has responsibility for the day- to-day management of all aspects of the Pre-Prep, including provision for pupils with LDD/SEN. These responsibilities are met with close collaboration with the Headmaster, Senior Management Team and SENCO. in the early identification and subsequent provision for pupils with LDD/SEN.

· Assisting the SENCO in the development, monitoring and evaluation of the governors’  policy for LDD/SEN.

· Establishing success criteria

· Establishing procedural guidelines for all staff. 

· Liaising with SENCO regarding the management of LDD/SEN .

The head teacher is able to fulfil these duties via:

· Giving LDD/SEN status in the SDP and allocating staff meeting discussion time via the same.

· Working alongside the Headmaster, Pre-Prep staff, the SENCO and the governor/s to  formulate, develop and review the LDD/SEN Policy. 

· Working in partnership with all staff to establish procedures and maintain good practice in 
school.

· INSET for staff and parents.

· 

Liaising in conjunction with the SENCO with the appropriate staff of various support agencies i.e. educational psychologists.

The Governing Body

The Governing Body has certain responsibilities in relation to pupils with LDD/SEN. They will ensure that the necessary provision is made for any pupil who has LDD/SEN. This responsibility  will be discharged by having:

· a knowledge of the school’s system for the identification of pupils experiencing difficulty.

· a knowledge of the school’s course of action for such pupils in relation to the Code of 
Practice and how resources have been allocated to and amongst children with LDD/SEN.

· school reports from the Headmaster /SENCO which provide this information.

· annual update of the LDD/SEN Policy and LDD/SEN development Plan

· ensure that, where the ‘responsible person’ – the head teacher or the appropriate governor 

has been informed by the parents or previous school that a pupil has LDD/SEN, those needs are made known to all who are likely to teach them.   

· ensure that teachers in the school are aware of the importance of identifying, and 
providing 
for, those pupils who have learning difficulties & disabilities / special educational needs

· have regard to this Code of Practice when carrying out its duties toward all pupils with 
special educational needs (See Section 313, Education Act 1996)

· ensure that parents are notified of a decision by the school that LDD/SEN provision is being made for their child. (See Section 317A, Education Act 1996)

The Link Governor

The governor with responsibility for LDD/SEN is able to fulfil their duties by making regular visits to the school. Consultation regularly takes place with the SENCO and Headmaster with regard to systems and management. 

The Special Needs Co-ordinator (SENCO)

The Core purpose of the SENCO


“The SENCO, with the support of the headmaster and governing body, takes responsibility for the day-to-day operation of provision made by the school for pupils with SEN and provides professional guidance in the area of SEN in order to secure high quality teaching and the effective use of resources to bring about improved standards of achievement for all pupils.”  (TTA Standards 1998)

 The SEN Coordinator (SENCO), in collaboration with the head teacher and governing body, plays a key role in determining the strategic development of the LDD/SEN policy and provision                                                                                     

in the school in order to raise the achievement of children with LDD/SEN. The SENCO takes

day-to-day responsibility for the operation of the LDD/SEN policy and co-ordination of the provision made for individual children with LDD/SEN, working closely with staff, parents and carers, and other agencies. The SENCO also provides related professional guidance to colleagues with the aim of securing high quality teaching for children with LDD/SEN.

The SENCO, with the support of the head teacher and colleagues, seeks to develop effective ways of overcoming barriers to learning and sustaining effective teaching through

the analysis and assessment of children’s needs, by monitoring the quality of teaching and standards of pupils’ achievements, and by setting targets for improvement. The SENCO should collaborate with curriculum coordinators so that the learning for all children is given equal priority, and available resources are used to maximum effect.’

SEN Code of Practice 2001

There are four key areas of SEN co-ordination:

1. Strategic direction and development

2. Teaching and Learning

3. Leading and managing staff

4. Efficient and effective deployment of staff and resources

To provide continuity of administration and liaison, the SENCO has a reduced teaching commitment in order to allow for a suitable amount of time in which to monitor and evaluate the LDD/SEN provision throughout the school. The SENCO can also give guidance to the class teacher on the setting of targets on Individual Education plans  for children on Early Years Action , Early Years Action Plus , School Action or School Action Plus.  

The SENCO will also be involved in progress reviews regarding children at School Action, School Action Plus and those who have a statement within the SEN Code of Practice. An important part of the SENCO role will be discussing the needs of particular children with class teachers and keeping close and positive contact with all parents/carers concerned.

The SENCO is responsible for co-ordinating the day-to-day provision of education for children who have been assessed as needing support from the time an initial concern is noted , to  School Action and beyond.

The SENCO is responsible for: 
· Assessment and recording literacy levels of all children from Y1 – Y6 twice yearly.

· Maintaining the LDD/SEN register.

· Advising and assisting staff to support children at ‘Early years Action’, ‘Early Years Action +, ‘School Action’ and ‘School Action Plus’

· Together with staff, review progress, collect information, write IEP’s  and inform parents of developments at regular intervals.

· Conduct in-school assessments and refer to outside specialists as necessary

· Ensure that the results of any assessments are made known to parents and staff.

· Be available to staff for advice regarding matters relating to LDD/SEN within the classroom, e.g. Differentiation.

· Consulting with the relevant  Co-ordinators as necessary, and attending departmental meetings as appropriate

· Ensuring that suitable exam arrangements are made, and that extra time is awarded to any pupils meeting the NAA criteria for Additional time.

· Reviewing and monitoring progress of children who have discontinued their Learning Support programme

· Monitoring the support programmes being used, and making changes to support as necessary

· Maintaining the children’s LDD/SEN files, with all relevant information

· Providing or helping to arrange INSET for staff, and information evenings for parents

· Supporting the Headmaster when assessing new pupils

· Liaising with the Pre Prep staff and Nursery Nurses and overseeing the learning programmes in Foundation and Key Stage 1

· Line Management of the Teaching Assistants which will include: 


· managing and overseeing the work of the Teaching Assistants, targeting particular children with specific needs and overseeing their teaching and learning programmes implemented

· Liaising with teaching staff and subsequently drawing up timetables for the teaching assistants

.

Class Teachers

In line with the Code of Practice for Special Educational Needs , it is vital that class teachers are aware of the recommendation that , ‘ All teachers are teachers of pupils with Special Educational Needs’. ( CoP 2001 , Chapter 5 , para. 5.2

The teachers will be able to fulfil these duties via:

· Constant monitoring of the progress of individuals against class/national norms. This 
process begins as soon as the children enter school. Any children causing concern will be monitored very carefully and evidence collected will be shared with the SENCO.

· Ensuring that children with LDD/SEN receive a suitable differentiated curriculum, so that they are able to participate fully in the life and activities of the school.

· Following the procedures for the Identification and Assessment of children with SEN, as   detailed in the later paragraph

· The parents of every LDD/SEN child are kept fully informed about the progress and 
problems of their child. The concerns and wishes of both parents and child will be taken 
into account at every stage. The SENCO is available at Prep School Parents’ Evenings to discuss a child’s progress. Parents can also request an additional meeting with the SENCO should they feel it is necessary. At Pre – Prep level the SENCO will give feedback to class teachers regarding pupils with SEN. Parents may request a separate meeting with the SENCO and/or class teacher.  The class teacher will liaise with the SENCO and any outside agencies as necessary.

· The class teacher will be expected to be fully involved with any school discussion of the 



LDD/SEN Policy as it is annually reviewed and as a part of the School Development Plan. 

· It is the responsibility of the class teacher to improve her skills for the teaching of 
LDD/SEN children by taking the opportunity to attend appropriate INSET

Teaching  Assistants and Non-Teaching Staff

These colleagues often play a crucial role in the lives of our pupils. We fully expect and encourage our staff to contribute and participate in discussions about pupils experiencing learning difficulties, e.g. Kitchen staff may be first to notice any fall-off in appetite, or the school secretary will report absences, home difficulties etc. 

The Teaching Assistants will be charged with : 

· working under the direction of the class teachers or SENCO

· assisting in the identification of individual needs

· helping to provide effective learning strategies for 1:1 or small groups

· responding appropriately to individual pupils

· contributing to the assessment and review process 

Parents

The parents are charged with:

· The responsibility of informing school about any specific needs their child may have 
upon entering school.

· It is the responsibility of the parents to make themselves aware of the LDD/SEN Policy  of the school.

· It is the responsibility of the parents to seek out  the Special Needs Co-ordinator 
and the Governor responsible for Special Needs within school as necessary.

· To aim at achieving a partnership with school with regard to LDD/SEN matters

· To have knowledge of the relevant outside agencies. Requesting assessment as they feel to be necessary.

The parents will be able to fulfil these responsibilities by:

· Informing the school  either prior to, or upon entry about any known LDD/SEN. Parents are able to do this both verbally during our entry procedure and by completing the School Entry form, informing the school of any relevant information regarding LDD/SEN. Parents should inform us at any time during their school career if their child develops any specific  needs.

· Class teachers and the SENCO are available for consultation with parents on Parents’ evenings, and at other times by appointment

· Parents are sent copies of IEPs, which can be further discussed if necessary.

· Via consultation,  parents will be made aware of external agencies that may help their child.

· Parents may request an assessment of their child if they are concerned.

Curriculum Entitlement

The school will develop an inclusive curriculum providing a framework of well-defined and achievable aims and objectives. This will include the choice of appropriate teaching methods and learning environments. Through this, opportunities for success will be built into the programmes of work in order to nurture positive attitudes and inspire confidence in the children with regard to their own abilities. 

Children who are  on ‘Early Years Action’, ‘Early years Action+’, School Action or School Action Plus, will know their targets as far as is appropriate , and have an opportunity to ‘have their say’. The IEP consists of a timetable and specified targets for each individual to work towards. This in turn will inform the child’s class teacher’s planning. The targets identified in the IEP are dealt with in a range of ways i.e. the child is on occasions taught on a 1-1 basis whilst at other times the targets will be met through a planned curriculum activity with other children in the class. Targets for IEPs are set by the class teachers to ensure that they have input into the IEPs.

When staff plan termly, weekly, daily they will need to consider the appropriate differentiation for their children with special needs. The requirements of a child’s IEP will need to be met both within the framework of the wider curriculum and also via more specific task.

Planning and delivering the curriculum
All teachers are teachers of Special Educational Needs , since all are required to differentiate in their planning and delivery so that all children gain access to the broad balanced curriculum of which the National Curriculum is a part. Differentiation is also necessary in the wider academic and social curriculum.

Differentiation may be by:

· Outcome - all pupils complete the same task/activity. The teacher requires a different 
outcome from individual pupils in terms of quality and quantity of work.

· Task - groups complete a different activity but all activities are designed to show 
competence in the curriculum area, e.g. one group may draw a strip cartoon to show they 
understand a sequence of events, another may talk it through with an adult whilst a third may 
make a written report.

· Resources - some children are given additional or different equipment to complete a task, 
e.g. a pencil grip.

· Teacher focus - The teacher gives a varied amount of support to individuals to enable them 
to complete an activity.

· Organisation/grouping - Pupils are grouped or paired to ensure that one pupil’s strength 
compensates for another’s weakness so that they may both show competence in the desired 
skill, e.g. a good reader is paired with a poorer so that together they can complete a particular  task.

Educational Support and the National Curriculum
The National Curriculum applies to all children, including those with significant learning difficulties - the emphasis is on inclusion, not exclusion.

It is accepted that some pupils with complex LDD/SEN or experiencing severe difficulties because of temporary circumstances (e.g. recovery from a severe illness) may require particular modifications to the National Curriculum. In such exceptional cases the specific part of the National Curriculum may be disapplied and replaced with a more appropriate curriculum. Total disapplication is expected for only a small group of children with profound difficulties . The head teacher is responsible for disapplication should it be considered appropriate, in consultation with the governing body and the parents. Further information can be found in National Curriculum documentation.

Assessment

National Curriculum SATs may require differentiation in administration, i.e. special arrangements, to ensure that children requiring Educational Support are given every chance to show what they can do. Teacher based assessment should also be administered bearing in mind individual needs, Some modification to the National Curriculum may be required for children whose Statements of SEN contains reference to specific parts of the programmes of study.

Children will also be assessed through school-based assessment ( see Assessment , Recording and Reporting Policy). Children will be assessed using a range of nationally standardised tests.

Recording Individual Needs

In addition to the IEP, any child whose name is on the LDD/SEN Register, will have a file which is kept in the Prep School Learning Support Room. The file will contain all relevant documentation relating to a child’s individual needs, including records of meetings with parents and outside agencies,

Access and Integration

All pupils will have access to the full curriculum including the Foundation Stage and the National Curriculum — this will be matched to the pupil’s level of ability. Pupils with LDD/SEN are an integral part of the school. An adaptation/modification may be made in presentation, content and context to complete a task and each child’s learning style is taken into account with a multi-sensory approach used whenever appropriate.

 Identification, Assessment and Provision for all pupils with Special Educational Needs 

Graduated Response to Learning Difficulties

In order to help children who have LDD/SEN, we have adopted, as recommended in the SEN Code of Practice, a graduated response that encompasses an array of strategies. This approach recognises that there is:

 “a continuum of special educational needs and, where necessary, brings increasing specialist expertise to bear on the difficulties that a child may be experiencing. However the school should, other than in exceptional cases, make full use of all available classroom and school resources before expecting to call upon outside resources.”

SEN Code of Practice 2001

The relationship between parents of children with LDD/SEN and the school that their child is attending has a crucial bearing on the child’s educational progress and the effectiveness of any school based action.

The following needs may be identified:

· Cognition and Learning Difficulties

· Behavioural, Emotional and Social Difficulties

· Communication and Interaction Difficulties

· Sensory and Physical Difficulties

Before a child enters school the Headmaster or Head of Pre-Prep will have had several opportunities to meet parents during our entry procedure. The parents will have completed the Registration form and School Entry form, and may need to meet with the SENCO if the child has already been identified as having LDD/SEN. At this point any concerns that the parent may have will be identified. Some children with very specific needs may have already been identified by outside agencies.

In order to give a ‘graduated response’ to a child’s special educational needs, any intervention required will take place within three stages as follows : -

Initial Concern

At Foundation  Stage, and at Year 1 and Year 2, class teachers keep an ‘Initial concern list’ for any pupils causing concern within the class. ( See Appendix). Parents will be kept informed of this on an informal basis at this stage. 

At the beginning of each term, there will be an LDD/SEN staff meeting to discuss any children who have appeared on the Initial Concern list. The SENCO will chair this meeting , and pupils already on the LDD/SEN Register will be discussed. Following the meeting the SENCO is responsible for updating the Initial concern list and LDD/SEN register, and ensuring its distribution to all staff.

Should a child remain a concern after two such meetings, ( i.e after one term), the parents will be informed and may be invited to attend a meeting with the Head of Pre-Prep, SENCO and sometimes class teacher. The parent will have already been kept informed by the class teacher , and a full discussion will take place. The class teacher or SENCO will complete the ‘Initial Concern Parent Meeting ‘ form. 

Any further assessment will be discussed, and parents may agree to assessment by the SENCO using   ‘CoPS’, NFER Dyslexia Screener or ‘SNAP’.

A further meeting will be arranged as necessary.

At Prep level , the majority of children with SEN will have already been identified, but should a teacher have a concern, they will mention this to the SENCO ( often in a staff meeting). Concerns may be noted following the twice yearly Reading and Spelling Age tests. The SENCO will note any child whose Reading and /or Spelling Age falls 6 months or more below their chronological age. Following notifications of any initial concerns, the SENCO will contact the parents ( usually on the telephone) to seek permission for further assessment to take place. The SENCO may then assess pupils using  ‘CoPS’ ‘Lass Junior’ , NFER Dyslexia Screener or ‘SNAP’ , according to need. Parents are kept fully informed of the results of any testing, and further discussions/ meetings will take place as necessary.

There will be a LDD/SEN staff meeting at the beginning of each term chaired by the SENCO. Any relevant LDD/SEN issues  will be discussed, and following this meeting , the SENCO will update the LDD/SEN Register as necessary

In any case, at either Pre-Prep or Prep level,  should a parent mention a concern, and request assessment as soon as possible, the initial monitoring period can be by-passed, and assessment will take place. This also applie should a teacher be particularly concerned about a child. 
Initial School Action

In order to help us to provide a ‘graduated response to special educational needs’ , we have introduced an additional stage which we have named ‘Initial School Action’. Children on ‘Initial School Action’ may have been assessed but do not appear to experience any specific difficulties. They may, however still be in need of some additional support, in order to help improve their literacy or numeracy levels. This support will either take place within the classroom ( particularly at pre-prep level) , or may be on a 1:1 basis with a Teaching Assistant under the direction of the SENCO. Children will usually be following the ‘Sounds Write’  programme , which is a structured, multisensory linguistic phonic scheme. They may also work on the ‘Wordshark’ computer programme. Progress will be monitored carefully through the use of standardised reading and spelling tests.

Early Years Action / School Action
The triggers for intervention through School Action could be the teacher or other’s concern underpinned by evidence, about a child who, despite receiving differentiated learning opportunities , or help at Initial School Action

· Makes little or no progress even when teaching approaches are targeted particularly in a 
pupil’s identified area of weakness

· Shows signs of difficulty in developing literacy or numeric skills that result in poor 
attainment in some other curriculum areas

· Presents persistent emotional and/or behavioural difficulties, which are not ameliorated by 
the behaviour management techniques employed in school

· Has sensory or physical problems, and continues to make little or no progress despite the 
provision of specialist equipment

· Has communication and/or interaction difficulties, and continues to make little or no 
progress despite the provision of a differentiated curriculum.

If staff conclude, after consulting with parents, that a pupil may need further support to help progress, consideration will be given to the reasons for concern. This will be considered alongside any information about the child already available in school.

The school SENCO may have already completed some further assessment as detailed previously, to determine the pupil’s particular strengths and weaknesses; planning future support for the pupil in discussion with colleagues and monitoring and subsequently reviewing the action taken. The pupil’s class teacher will remain responsible for working with the pupil on a daily basis and for planning and delivering an individualised programme – IEP. Class teachers at Pre-prep and Prep are responsible for identifying individual targets for all children at School Action. The IEP target sheets are then passed to the SENCO who will compile the IEP, and distribute to parents and relevant staff. All staff responsible for monitoring LDD/SEN pupils’ progress towards IEP targets ( Class teachers Yrs R- 4 and English teachers Yrs 5 & 6 ), will be provided with an SEN file by the SENCO . IEPs will be monitored, and files passed back to the SENCO at review , or to re-distribute to new teachers at the beginning of the academic year.

The IEP should only record that which is ‘additional to or different from’ the differentiated

curriculum plan, which is in place as part of provision for all children. The IEP should be crisply written and will focus on three individual targets, chosen from those relating to the key areas of communication, literacy, mathematics, and behaviour and social skills that match the child’s needs. The IEP should be discussed with the child and sent to the parents. Where a child with identified SEN is at serious risk of disaffection or exclusion the IEP should reflect appropriate strategies to meet their needs. 

An important part of Early Years / School Action is the provision of withdrawal support. This will usually take place on a small group basis, but each child’s needs will be individually considered, and it may be possible to provide some tuition on a 1:1 basis, usually with a teaching assistant. Children are not withdrawn from Core subject lessons. The Learning Support timetable changes halfway through the year to avoid pupils missing the same subject constantly.

Pupils on School Action follow the Sounds Write  programme ( See Appendix ). These programmes enable pupils to acquire the skills and concepts which are vital to become good readers and spellers. They are taught by the Senco who has a specialist dyslexia qualification.
The class teachers have the responsibility and expertise in order to devise strategies and identify appropriate methods of access to the curriculum. The school SENCO co-ordinates the planning of the child’s support and works with the class teacher in setting up appropriate targets on the pupils individual education plan. All staff are therefore involved in providing further help to pupils through School Action.

We endeavour to consult parents and keep them fully informed of the action taken to help their child and of the outcome of Early Years / School Action. Parents are often the prime source of further information about their child. The information collected is maintained as part of the pupil’s individual record that also includes previous observations on the child as part of the assessment and recording systems in place for all pupils.

Early Years / School Action Plus
We endeavour to consult specialists when we take action on behalf of a pupil through Early Years / School Action Plus. But the involvement of specialists is not limited to such pupils alone. Outside specialists play an important part in the very early identification of LDD/SEN, and in advising schools on effective provision designed to prevent the development of more significant needs. Outside specialists may be used as consultants and are a valuable source for in-service training on learning and behaviour management strategies for all teachers.

When a child is at Early Years  or School Action Plus external support services, both those provided by the LEA and by outside agencies advise class teachers upon strategies to be used and possible targets to be set on IEP’S. They are also used to administer more specialist assessments and give advice on the use of specialist equipment and materials within school. In some instances support can be provided for particular activities.

The triggers for School Action Plus are that, despite receiving an individualised programme 

and/or concentrated support, the pupil:

· Has regular input from outside agencies also 

· Continues to make little or no progress in specific areas over a long period

· Continues working at National Curriculum levels substantially below that expected of 
pupils of similar age

· Continues to have difficulty in developing literacy and numeracy skills

· Has emotional or behavioural difficulties which substantially and regularly interfere with 
their own learning or that of the class group, despite having an individualised behaviour 
management programme

· Has sensory or physical needs, and requires additional specialist equipment or regular 
advice or visits, providing direct intervention to the pupil or advice to the SENCO by a 
specialist service

· Has ongoing communication or interaction difficulties that impede the development of 
social relationships and cause substantial barriers to learning.

We have a commitment to improving the management and alternative arrangements for all children with LDD/SEN, including those with a statement where necessary , (no pupils at present).  With the help of external support services, health professionals, appropriate equipment and teaching materials, a pupil’s special educational need can be considerably reduced.

Children who may need referral for statutory assessment

In the great majority of cases the school will have assessed a child’s learning difficulties and will have made special educational provision to meet the child’s needs. However, in a  small number of cases, children may demonstrate such significant difficulties that the school or parents may consider it impossible or inappropriate to carry out in full their chosen assessment procedure. If , for instance the SENCO has conducted  a SNAP assessment, she may recommend that parents seek further assessment through the GP in the first instance. We are limited in the amount of detailed assessment  which can be carried out in school, and it may be that the child has complex difficulties which need assessment by the relevant ‘expert’

A child will be brought to the LEA’s attention as possibly requiring an assessment through:

· a request for an assessment by the child’s school or setting

· a request for an assessment from a parent

· a referral by another agency

To support a referral we provide the following evidence:
· the views of parents recorded at Early Years Action and Early Years Action Plus or 
School Action and School Action Plus

· the ascertainable views of the child

· copies of IEPs at Early Years Action and Early Years Action Plus or School Action and 
School Action Plus

· evidence of progress over time

· copies of advice, where provided, from health and social services

· evidence of the involvement and views of professionals with relevant specialist knowledge 
and expertise outside the normal competence of the school or setting

· evidence of the extent to which the school or setting has followed the advice provided by 
professionals with relevant specialist knowledge.

Parents may ask the LEA to conduct a statutory assessment under section 328 or 329 of the Education Act 1996. Parents may decide to request an assessment if they believe that their child has needs which are either not being met through school-based intervention, or are so substantial that a mainstream school could not meet them effectively from within their own resources.

We shall ensure that parents are aware of local parent partnership services so that they know where they can obtain the information and advice they need. Through the LEA we shall also make known to parents the availability of disagreement resolution services at the time a proposed statement or amendment notice is issued.
Arrangements for pupils who may have a Statement of Special Educational needs
The needs of any pupils who have a statement of Special Educational Needs are met in line with the SEN Code of Practice . There are no such pupils at present . 

The SENCO liaises with any relevant outside agencies on a regular basis , and any communication regarding visits to school for observation and /or assessment is co-ordinated by the SENCO, who is also responsible for sending invitations to the statutory Annual Review to all the necessary professionals and the child’s parents  . The Review takes place within school , and a summary is then sent to all concerned by the SENCO. All staff who teach the pupil are kept informed of any relevant information, and some staff may attend the Review along with the SENCO and the Headmaster and Head of Pre-Prep if necessary.

Arrangements for Consideration of Complaints

Should parents have cause for complaints they are invited to make representation to the Headmaster or Head of Pre-Prep in the first instance. The Headmaster will review the case and inform the link governor for LDD/SEN. A written response will be made to any individual and the complainant informed of further action that may be taken.

 Information about the school’s staffing policies and partnership with bodies beyond the school 

School’s Arrangement for INSET

· Staff are involved annually in staff INSET which may have a LDD/ SEN theme. Recent relevant INSET has included ‘ Differentiation in the Classroom’, and ‘ Autistic spectrum Disoreder’.

· The SENCO may arrange INSET, or provide training within school herself.

· Use is made of LEA support services which we may be able to ‘buy in’ as an independent school. 

· The SENCO regularly attends SEN courses and Conferences, and further training, 

Links With Other Schools

The school makes additional arrangements for pupils with SEN when they transfer to secondary school, ensuring that the pupils’ needs are known to the SEN co-ordinator and that the pupil and parent feel comfortable about attending the school. In the majority of cases our Year 6 pupils will transfer to the Upper School , and the SENCO and the Upper School Curriculum Support Manager will meet regularly to discuss the needs of pupils moving to Year 7.

It is vital that the transition to secondary education is as smooth as possible, and the SENCO is happy to meet with relevant staff and parents whenever necessary.

Links With Other Services

The school has contact with a number of additional service including:

· LEA Special Needs Service

· Speech and language therapy service

· Occupational and Physiotherapy services

· Hearing and Visual Impairment services including RNIB

· Alder Hey Hospital

· School Nurse and Health Clinic

· Educational Welfare Officer

· Educational Psychology Department
This policy is available for parents to read on the College Website.  Parents are also welcome to view the policy in school or we will send them to you, on request.

Appendices

Appendix 1 : Staffing for 2009-2010

	Name
	SEN Qualification
	Role &

Responsibilities
	P/FT

	Mrs D.A.Buglass
	Dip RSA (SpLD)

Certified Phonographix Reading Therapist
Certified Sounds-Write Practitioner
	SENCO
	P/T

(0.8)

	Mr D McClements
	Certified Sounds-

Write Practitioner
	Learning Support Teacher
	P/T (LS)

	Mrs S Hopkins
	Certified Sounds-

Write Practitioner

	Teaching Assistant (LSA)
	P/T

	Mrs K.Scott
	Certified Sounds-

Write Practitioner
	Teaching Assistant (LSA)
	P/T

	Mrs D Roberts
	Certified Sounds-

Write Practitioner
	Teaching Assistant (LSA)
	P/T
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            SPECIAL EDUCATIONAL NEEDS – IEP

Date:







 Review Date :     

	Name


	Date of Birth


	Form


	RA ( Sept ’06)


	SA  ( Sept ’06)


	Age



	Relevant Information




	Specialist Support          School Action                                                   No. of sessions:

Staff: 

                                                                                                                                 2 x  mins p/w – ( small group)

Targets / Programmes / Activities:

· 


	Classroom / Subject                                  Priorities / Guidelines

· Sit near teacher if possible

· Concentrate on developing phonological skills

· Use multisensory methods where possible




	Targets:

1. 

2. 

3. 


	Achievement Criteria


	Target met
	Target partially met
	Target not met


Pupil consulted / comments :

Parents informed / comments 
Signed   ( SENCO )      ……………………..
Date :
Liverpool College Prep 

Learning Support Department 

How we teach reading and spelling 

· We use multisensory teaching methods

· We teach children using programmes designed to teach children the ‘English Alphabetic Code’ – All members of the Learning Support Department including teaching assistants are fully trained in the chosen support programme –‘Sounds-Write’. 

· We start teaching from the sounds within the English language – children already know these sounds. 

· We gradually teach children an awareness of the different spellings of the 44 sounds within the English language

· We teach children the vital skills for reading and spelling , blending

segmenting

phoneme manipulation ( taking sounds in and out of words)

· We encourage children to use the ‘pure’ or ‘real’ sounds when sounding out words

· We introduce children to the ‘code’ in a structured, systematic and cumulative way , beginning with the ‘simple’ or ‘basic’ code ( one to one correspondence) , and building up to the ‘complex’ or ‘advanced’ code ( more than one spelling variation within a sound )

· We help children to understand that letters are spellings of sounds and  that :  a spelling of a sound can contain 1 – 4 letters

                               :  that there is more than one way of spelling 

                                  sounds – e.g ‘ai’ in rain , ‘eigh’ in eight , ‘a-e’ in

                                  cake etc

                               :  That many sound symbols can represent more 

                                   than one sound – e.g ‘ou’ can be the sound ‘ow’ 

                                   as in loud , ‘oo’ as in soup , or ‘oa’ as in soul

· We encourage our children to realise that reading and spelling is not a ‘guessing game’ , and that they should avoid using inefficient strategies such as picture clues and guessing

Communication, Language and Literacy in the Early Years Foundation Stage

Requirements

Children’s learning and competence in communicating, speaking and listening, being read to and beginning to read and write must be supported and extended. They must be provided with opportunity and encouragement to use their skills in a range of situations and for a range of purposes, and be supported in developing the confidence and disposition to do so.

What Communication, Language and Literacy means for children in EYFS  

· Communicating and being with other helps children to build social relationships which provide opportunities for friendship, empathy and sharing emotions. The ability to communicate helps children to participate more fully in society.

· To become skilful communicators, babies and children need to be with people who have meaning for them and with whom they have warm and loving relationships, such as their family or carers and, in a group situation, a key person whom they know and trust.

· Children use their voices to make contact and to let people know what they need and how they feel, establishing their own identities and personalities.

· Parents and immediate family members most easily understand their children’s communications and can often interpret for others.

· All children learn best through activities and experiences that engage all the senses. For example, music, dance, rhymes and songs play a key role in language development.

· As children develop speaking and listening skills they build the foundations for literacy, for making sense of visual and verbal signs and ultimately for reading and writing. Children need lots of opportunities to interact with others as they develop these skills, and to use a wide variety of resources for expressing their understanding, including mark making, drawing, modelling, reading and writing.

How settings can effectively implement this area of Learning and Development 

To give all children the best opportunities for effective development and learning in Communication, Language and Literacy practitioners should give particular attention to the following areas.

Positive Relationships

· Help children to communicate thoughts, ideas and feelings and build-up relationships with adults and each other.

· Give daily opportunities to share and enjoy a wide range of fiction and non-fiction books, rhymes, music, songs, poetry and stories.

· Allow children to see adults reading and writing and encourage children to experiment with writing for themselves through making marks, personal writing symbols and conventional script.

· Identify and respond to any particular difficulties in children’s language development at an early stage.

Enabling Environments

· Plan an environment that is rich in signs, symbols, notices, numbers, words, rhymes, books, pictures, music and songs that take into account children’s different interests, understandings, home backgrounds and cultures.

· Allow plenty of time for children to browse and share these resources with adults and other children.

· For children who may need to use alternative communication systems provide opportunities for them to discover ways of recording ideas and to gain access to texts in an alternative way, for example through ICT.

· Provide time and relaxed opportunities for children to develop spoken language through sustained conversations between children and adults, both one-to-one and in small groups and between the children themselves. Allow children time to initiate conversations, respect their thinking time and silences and help them to develop their interaction.

· Show particular awareness of, and sensitivity to, the needs of children learning English as an additional language, using their home language where appropriate and ensuring close teamwork between practitioners, parents and bilingual workers so that the children’s developing use of English and other languages support each other.

Learning and Development

· Link language with physical movement in action songs and rhymes, role-play and practical experiences such as cookery and gardening.

· Show sensitivity to the many different ways that children express themselves non-verbally, and encourage children to communicate their thoughts, ideas and feelings through a range of expressive forms, such as body movement, art, dance and songs.

· Talk to children and engage them as partners in conversation. Show them how what they say can be written and read.

· Develop children’s phonological awareness, particularly through rhyme and alliteration and their knowledge of the alphabetic code.

· Develop children’s awareness of languages and writing systems other than English, and communication systems such as signing and Braille.

· Practitioners working in schools will find some further guidance relating to literacy and mathematics at the end of the EYFS and beyond in the Primary framework for literacy and mathematics www.standards.dfes.gov.uk/primaryframeworks/

Taken from Practice Guidance for the Early Years Foundation Stage 
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