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Whatever it is, coronavirus has made the 
mighty kneel and brought the world to a halt 

like nothing else could. Our minds are still 
racing back and forth, longing for a return to 
“normality”, trying to stitch our future to our 

past and refusing to acknowledge the rup-
ture. But the rupture exists. And in the midst 
of this terrible despair, it offers us a chance to 
rethink the doomsday machine we have built 
for ourselves. Nothing could be worse than a 

return to normality.

Historically, pandemics have forced humans 
to break with the past and imagine their 

world anew. This one is no different. It is a 
portal, a gateway between one world and 

the next. We can choose to walk through it, 
dragging the carcasses of our prejudice and 

hatred, our avarice, our data banks and 
dead ideas, our dead rivers and smoky skies 
behind us. Or we can walk through lightly, 

with little luggage, ready to imagine another 
world. And ready to fight for it.1

Arundhati Roy
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iv

INTRODuCTION

After two covid-induced lockdowns preceded by nine 
Ofsted outstanding judgments received between November 
2019 and March 2020, an opportunity arose for reflection. 
This short document outlines a direction or next steps for 
Liverpool College in creating a framework for strategic de-
velopment beyond Ofsted outstanding ratings and introduc-
es a new criterion of judgment on the future development 
of the College based on its declared ambition to be a trans-
formative learning community.

Intent 2022 is an invitation for stakeholders of Liverpool 
College to offer responses and ideas which can be developed 
into a plan for the further development of Liverpool College 
as a transformative school. Because of the covid-related re-
strictions, our plan is to gather initial reactions, ideas and re-
sponses at intent2022@liverpoolcollege.org.uk and use these 
to structure the further development of strategy.
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I
CONTExT

Liverpool College is an outstanding all-through state funded 
boarding and day school in Liverpool. Since 2013, when it 
converted to academy status, the College has grown from 725 
pupils to 1550 pupils. It is the most oversubscribed school in 
the Merseyside region, this year attracting more than 1700 
preferences with more than 1000 first and second prefer-
ences for 145 places available in Year 7. In November 2019, 
the school was inspected under the new Ofsted framework 
and received all outstanding judgments in all phases and  
areas of school life. In March 2020 its boarding provision was 
inspected and received the maximum of three outstanding 
judgments.

At the time of conversion, the College expressed its in-
tent to use its all-through provision, its history and experi-
ence as an independent school, academy freedoms and state 
funding to provide a unique and transformative educational 
provision to the young people of Liverpool without re-
gard to their ability to pay fees. The stated strategy was to 
do this through a holistic approach to education. This in-
tent led to a curricular ambition, codified in 2018 through 
the creation of the LCA+ curriculum model, which stressed 
the importance of a balanced curriculum to include an em-
phasis on what was termed “character education.” In prac-
tice this character education initially took the form of the 
maintenance and extension of typical independent school 
extra-curricular provision and school routines including 
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chapel, CCF and D of E, competitive games (including a full 
fixture programme with independent schools), and a very 
developed and extensive activity programme, mandatory 
from Key Stage 2 onward. The school’s success in creating 
this balanced academic and enrichment curricular provi-
sion was recognised as “staggering” by Ofsted in November  
2019.

Seven years on from the expression of this intention, 
and having become the only outstanding all-through 
state funded boarding and day school in England, the 
College is evaluating the extent to which its intent has been  
realized:

•	 Does the College offer a curriculum and experience 
which no other school can or does provide? 

•	 Does every pupil receive a transformative education? 

•	 What have been the most unanticipated or surpris-

ing elements of the College’s transition to state school 

status?

•	 What are the obstacles to the achievement of the 

College’s intent? 

•	 What should the College do now that it is operating 

with the affirmation of nine separate outstanding 

judgments from Ofsted which endorse its approach? 

•	 Is the College fulfilling its stated mission? 

•	 Is the College having the impact on educational phi-

losophy, practices and provision in the city and the 

country that it wants to have?

Intent 2022_Text.indd   3 02/02/2021   16:39



INTENT 2022

4

This short pamphlet aims to provide an invitation to fur-
ther discussion leading to a considered judgment on these 
questions.
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II
A ChANgINg MISSION

The College’s mission has changed in the last seven years. At 
the time of conversion, the mission was to offer an independ-
ent school-style education to all pupils in Liverpool without 
regard to the ability to pay. The strategy to achieve this was, 
and to a certain extent still is, based on the belief that the 
educational DNA of Liverpool College as an independent 
school with a tradition of a holistic education would, in and 
of itself, lead to provision and experiences for pupils which 
would be holistic, transformative and unique. To some extent 
this proved to be the case during the transition. The history 
of the College as an independent school with an established 
reputation in the city led to a flood of applications and re-
quests for admissions. During inspections, in pupil voice ex-
ercises, and in surveys of pupils,  parents, and staff, the array 
of enrichment activities, the breadth of curriculum, the rela-
tionship with teachers which were all a hallmark of Liverpool 
College as an independent school are still often mentioned as 
the unique and most noticeable characteristic of the school 
as a state school. 

The College recognized the weaknesses in its provision 
as a state school, and began to focus on an agenda to im-
prove teaching and learning and to become more inclusive. 
The teaching and learning agenda were driven by changes in 
cohorts which required different and differentiated teaching 
strategies and skills and by a desire to respond to the new 
regulatory framework in which the College was operating. 
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Leadership was revamped to achieve improvements in these 
areas. Focus was placed on the quality of teaching and the 
leadership of teaching. New and more carefully crafted 
schemes of work, marking policies, and regular CPD focused 
on improving teaching. A revamping of leadership struc-
tures in the primary phase, a talk for teaching programme, 
a new appraisal system, a rapid expansion of support for 
pupils with social and emotional as well as special educa-
tional needs, an increased record keeping and use of SIMS, 
and the development of new academic and pastoral inter-
ventions all absorbed the primary energies and intellectual 
capital of the College. Suddenly, the College was no longer 
only trying to be a state funded independent school which 
was available for all. It challenged itself to adopt, in addition, 
the best practices in teaching and learning as practised in the  
state sector.

Enormous strides were made in making the College in-
clusive. From behaviour policies to learning mentors, from 
provision for pupils with Education, health and Care Plans 
(EhCP) to staff Continuing Professional Development 
(CPD), from pupil premium interventions to the anticipated 
day boarding programme, the College set about making it-
self a truly comprehensive and inclusive school.  This was 
summarized to an Ofsted inspector in the phrase “we are de-
termined to make the College an instrument for the destruc-
tion of the effects of disadvantage.” The moral purpose of the 
College had become the moral purpose of any outstanding 
state funded school and the purpose so often proclaimed as 
primary and essential by politicians and regulators: ensuring 
that pupils who were disadvantaged were not educationally 
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disadvantaged and were able, through the efforts of the school, 
to overcome the effects of their disadvantage.

To some extent, this project became paramount and has 
shown the clearest results. Liverpool College has increased 
its percentage of pupil premium and free school meal pupils, 
pupils who were previously children in care, pupils who are in 
the care of the local authority and pupils with an Education, 
health and Care Plan every single year since the conver-
sion to academy status. The performance of disadvantaged  
pupils at the College is better relative to the performance of 
disadvantaged pupils elsewhere. The performance of dis-
advantaged pupils at the College in national examinations 
relative to their starting points is very good. Within four years, 
the pupil body of Liverpool College became more ethnically  
diverse than the population of the city of Liverpool. The suc-
cess of the College in increasing its inclusivity is recognized 
by Ofsted, the city and by parents and pupils.

From the perspective of mission, this situation begs the 
question whether this original mission of providing a holis-
tic education within a broad and balanced curriculum which 
has been joined or conjoined by a mission to destroy the ef-
fects of disadvantage can be achieved. Is it possible to dedicate 
the level of staff and leadership resources, intellectual and 
emotional energy required to destroy the effects of disadvan-
tage while delivering a broad curriculum of holistic educa-
tion such as one usually delivered by independent schools 
which includes substantial investment of time and resources 
in developing and providing enrichments subjects and with 
substantially larger than normal enrichment and extra -cur-
ricular programmes than other state funded schools? Can 
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the College afford the staff and leadership to do both well? 
has one part of the mission suffered when the College em-
phasized the other? Are the two related: i.e. does better en-
richment also mean better inclusion and vice versa? Does the 
College’s current vision of inclusion still rest on the broad 
and transformational educational experience which includes 
the “staggering” number of enrichment opportunities?
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III
WhY TAKE STOCK NOW?

The College has changed not only in its facilities and physi-
cal appearance but in its staff, programmes, routines and 
activities. The College has added a Pre-Prep building, a 
sixth form centre, a middle school building and hall, a Prep 
School addition, a boarding house. It now has a staff of 
192, with 130 of them employed from and after September 
2013. The current Vice Principals joined after 2013. Purpose 
Passion Challenge, LCA+, activities, the Lerpoolian Learner, 
the Lerpoolian Standard, staff Learning Impact Meeting 
Time (LIT) , weekly CPD, Wilton Scholars, nurture groups, 
character programme, and many other academic and 
pastoral programmes and initiatives are relatively new. 
Constant and rapid change has been the order of the day for  
seven years.

For some time, the desire to move the school forward and 
embrace without equivocation or delay the requirements of 
its new state school status and regulatory framework in order 
to achieve an outstanding judgment meant that reflection 
on whether the College was achieving its stated intent was 
deemed a luxury and a process which would likely give rise 
to the expression of expectations and ambitions that could 
not be fulfilled. Now the College has a much clearer picture 
of what it takes to be an outstanding state school. It is there-
fore perhaps an opportune time to take systematic stock of 
the extent to which the College has met its own expectations. 
The College has now successfully completed its conversion to 
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state school status and can set an explicit intent to either per-
fect the curriculum, the programmes and the routines which 
have been painstakingly developed, often by trial and error, 
over the last seven years in pursuit of an infinite aggregation 
of marginally more perfect adherence to the Ofsted hand-
book in convergence with best state school practice, or it can 
decide to affirm an intent to innovate and lead the creation 
of new practice to create truly different, unique and excep-
tional educational provision in accordance with its stated in-
tent at the time of transition to academy status.

In either case, the College can look back with some pride 
and look forward with much confidence. In 2012, all stake-
holders of the College embraced the challenge of becom-
ing a state school. There can be no doubt that collectively 
stakeholders have succeeded in doing this. The College is 
recognized as an outstanding school and enjoys several part-
nerships and growing relationships with other colleague in-
stitutions in the state and independent sector. It delivers an 
education which incorporates best practices in the state sec-
tor while preserving many of the programmes of its inde-
pendent school history. The College has achieved this transi-
tion success through convergence; convergence of its history, 
talents, and provision with the practices of the best exam-
ples of state funded education. For the future, it must decide 
whether it can serve its likely future cohorts best by focusing 
on being an outstanding state school. Is the ambition to be 
and remain an outstanding school through convergence with 
state school best practice sufficient to achieve the intent to 
provide a truly holistic, inclusive education which is also an 
instrument for the destruction of the effects of disadvantage? 
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This is the strategically definitional question which the 
College can now confidently address.
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Your responses, thoughts and ideas

We need your help in developing our intent – we hope you will 
take some time to tell us what you think about what you read, 
what excites you and worries you about it.

What further questions come to mind?

What ideas do you have about how the intent can be developed 
further?

Do you have practical suggestions for implementation?

•	  
 
 
 
 

•	  
 
 
 
 

•	  
 
 
 
 

Please share these via intent2022@liverpoolcollege.org.uk 
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IV
INTRODuCINg A NEW CRITERION  

OF juDgMENT

To introduce the concept of a Transformative School is to 
suggest a new criterion of judgment on schools. Following 
the example of Ofsted and the government, employees 
and stakeholders judge the school and any school as out-
standing, good, requiring improvement or inadequate, 
not as transformative or conventional. Whether employ-
ees or volunteers of the College, parents of children who 
attend Liverpool College, pupils or students of Liverpool 
College, or residents of the city of Liverpool, the vast  
majority of interested people think, almost as a matter of 
axiomatic belief, that the basic structure, organization, rou-
tines, operations, activities and curriculum of the College are 
working and are good. There is good reason for this trust. 
Ofsted, committed as it is to the continuous improvement of 
schools through the vision of holistic education propounded 
in its latest inspection framework, has said the College is out-
standing so, many people assume, it must be, at least until 
Ofsted says something else. The 1550 children who attend 
Liverpool College with pleasure and to their clear benefit 
overwhelmingly rate the school highly. Much great work goes 
on at Liverpool College. Pupils, parents, and staff, know from 
personal experience the amazing sacrifices, efforts, strategies, 
energies, and possibilities of the College. The vast major-
ity of parents and pupils are satisfied with its provision. All 
these facts make the concept of the College’s transformative 

Intent 2022_Text.indd   14 02/02/2021   16:40



INTENT 2022

15

capacity appear irrelevant or moot. Instead, most people ac-
cept that the College can improve, marginally, even if they do 
not believe that it needs to focus on becoming transforma-
tive, capable of effecting great and substantial change in pu-
pils, staff and stakeholders.

The starting point for this introduction of a standard of 
transformative capacity and impact at Liverpool College is 
not the clear good practice which exists in the school. It is 
rather a reconsideration of the purposes of school education 
itself and an assessment whether these purposes are in fact 
sufficiently transformative for all pupils and ambitious for 
all pupils and what would need to be done to make them 
so. Rather than listing the steps which can be taken to im-
prove Liverpool College still further, such as those listed in 
the College’s annual development plan, many of which have 
been tried or implemented, and most of which are obvious 
and known and part of every school’s development activity, 
the starting point must be to enumerate and diagnose more 
fundamental and as yet undiagnosed practices and assump-
tions which impact the capacity and efficacy of Liverpool 
College, and by extension, most English schools. 

In short, Liverpool College should use the standard of 
transformative impact above and beyond Ofsted ratings or 
comparative school data to measure its success in achieving 
its intent. In some respects, the covid crisis and its concomi-
tant lockdown have provided an impetus and encouragement 
to the pursuit of this exercise. The covid crisis revealed that 
the way things work and had worked in Liverpool College is 
not necessarily set in stone and is not necessarily as good as 
it might be. Necessity, the College has experienced directly, is 
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indeed the mother of invention. The College has adapted to 
the covid crisis by changing many things that it does, some-
times drastically. In the process, pupils, staff and stakeholders 
have discovered that customary and usual practices can not 
only be improved marginally, they can also be challenged, in-
terrogated, discussed and studied. If found wanting, they can 
be changed, and at times done away with and replaced with 
other practices. This experience of substantial trial and error 
and change in schools during covid has affected the College 
by making it more open to change, including substantial and 
fundamental change. It is from this experience that the intro-
duction of a new criterion of judgment or a rediscovery of 
the original criterion can arise.

As a state school, Liverpool College is not the arbiter of 
the purposes of education. These purposes are held in com-
mon by society and are not often deemed controversial. The 
most generally agreed consensus definition of the purposes 
of schools can be found in an unlikely source: the speeches 
on the purposes of education by school ministers. Liverpool 
College must undertake any evaluation of its transforma-
tive capacity in relation to these purposes. A transforma-
tive school is a school which can substantially and con-
sistently improve the personal trajectory of all its pupils 
within the context of the educational purposes. This is 
not, unlike Ofsted’s data measurement of schools, a rela-
tive measurement of outcomes or progress against the out-
comes and progress of similar pupils in other schools. It is a 
measurement of the effect of a school’s activity on the pu-
pil viewed holistically and in the context of the purposes of  
education.
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The Purpose of Education

The purpose of education is a topic about which philoso-
phers and policy makers have disagreed for millennia. A 
summary of the typical consensus of these purposes of edu-
cation is set out in a speech by Nick gibb MP, the current 
schools minister. In 2015, Mr gibb addressed the Education 
Reform Summit and set out his views on the purposes of  
education2. 

Mr gibb identifies three key purposes. 
The first is to prepare pupils for successful participation 

in the economy. he states that research shows this is best 
achieved through a knowledge- based curriculum (in a sub-
sequent speech in 2017, he reiterates his conviction about 
this idea further3). he alludes in his 2015 speech to the lam-
entable track record in productivity growth in England. his 
view is that the economy of the country and the economic 
life of its citizens is held back by the failure of schools to pre-
pare pupils. he points out that schools should base their pri-
mary activity on a knowledge-based curriculum which will 
enable pupils to participate in what he terms a demanding  
economy. 

A second purpose is loosely termed culture which for no 
stated reason Mr gibb sees as separate from the knowledge-
based curriculum. Schools must ensure that pupils are able 
to participate not only in the economy but in the culture of 
the country and have the ability to enjoy intellectual and cul-
tural life. he points an accusing finger at those who believe 
schools are merely for rote learning. Research, he claims, 
has revealed that schools are essential in developing young 
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people into citizens who can to access, participate in and en-
joy cultural life and the life of the mind. 

The third purpose is preparation for adult life, which for 
reasons that are unclear, he views as separate from the life 
of culture. he alludes to the work of researchers like Robert 
Putnam, Angela Duckworth, and james heckman (all 
Americans) which has revealed that character, resilience, grit, 
and aspiration are essential ingredients to pupils’ success in 
school and in life. Putnam’s research for example reveals that 
the lack of access to extracurricular activities may be a fac-
tor in the failure of pupils from disadvantaged communities 
to make educational progress and be successful later in their 
lives. 

The entire speech, rather typically for any discussion of the 
purposes of state funded education, is placed in the context 
of education as having a moral purpose in delivering social 
justice and social mobility by ensuring that every child, re-
gardless of ability or background, is encouraged, guided and 
able to maximize their intellectual and personal potential.

It is not difficult to see how these three purposes are re-
flected in the regulatory regime of the Ofsted handbook for 
inspections4. 

Healthy Schools

For an organization like a school to pursue and achieve 
its purposes it must operate as a functional, effective or 
“healthy” organization. Measuring a school against its trans-
formative capacity is therefore also to measure its culture 
and ethos against this standard of health and effectiveness. 
Extensive research has been undertaken into what makes 
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schools healthy organizations. As early as 1987 hoy and 
Feldman had developed and published on OhI, an organiza-
tional health inventory framework for schools. The College 
has adopted graham Lowe’s 2003 definition of a healthy  
organization and applied it to schools:

Healthy schools are those whose culture, climate and prac-
tices create an environment that promotes pupil and em-
ployee health, well-being and safety as well as effectiveness 
in achieving it purposes.5 

In a healthy school, these purposes of education as outlined 
in Mr gibb’s speech would be consistently achieved in a sus-
tainable manner through a culture, environment and prac-
tices which inspired and enabled pupils and staff to achieve 
them. Only a healthy school could be a transformative school 
and achieve its purposes through a culture, practices, and an 
environment which ensured the well-being of employees and 
pupils. It is axiomatic that the purposes set out by Mr gibb 
cannot and would not be achieved if the culture, practices 
and environment of the school in which they were being pur-
sued did not promote the health and well-being of the peo-
ple who make up the organisation. This insight has belatedly 
entered the Ofsted inspection handbook which now defines 
staff workload, for example, as an inspectable matter. There 
is much research to suggest that all effective organisations are 
effective precisely because they are healthy. The management 
consultants McKinsey, for example, have studied decades of 
research on organizations which show how the achievement 
of mission or purpose is reliant on certain management and 
leadership practices which promote well-being. 
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Characteristics of a Transformative School

It is therefore possible to list some characteristics of a trans-
formative school based on the uncontroversial definition of a 
healthy school as well as the uncontroversial and mainstream 
purposes of education enunciated by the government which 
funds state schools:

1. Achievement, Curriculum and Outcomes: 

In a transformative school, all pupils follow and master a 
knowledge-based curriculum which provides maximum 
intellectual challenge and knowledge content. They are suc-
cessful in their learning of a knowledge-based curriculum 
through the systematic and maximized development of cog-
nition (the what), metacognition (the how) and motivation 
(the why).

2. Confidence and Aspiration: 

A transformative school produces pupils who have the ability 
and confidence and resilience to contribute to the economic, 
social, and cultural life of their city and country. 

3. Habits: 

A transformative school develops in all its pupil the habits of 
personal success and fulfilment: grit, self-regulation of be-
haviour and conduct, teamwork, independence, leadership, 
self-knowledge, reflection, generosity and self-efficacy.

4. Social Justice, Social Mobility and Social Cohesion: 

A transformative school is an instrument of social justice by 
contributing to social cohesion among a diverse group of 
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pupils and stakeholders. It is a substantially effective organi-
zation for the destruction of the effects of disadvantage. In a 
transformative school, disadvantage does not have an effect 
on progress, next steps, or outcomes. 

5. Well-being and Sustainability: 

A transformative school promotes the health and well-being 
and safety of pupils and employees sustainably and over time 
so that the purposes of the education the school provides can 
be pursued and achieved consistently.
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Your responses, thoughts and ideas

We need your help in developing our intent – we hope you will 
take some time to tell us what you think about what you read, 
what excites you and worries you about it.

What further questions come to mind?

What ideas do you have about how the intent can be developed 
further?

Do you have practical suggestions for implementation?

•	  
 
 
 
 

•	  
 
 
 
 

•	  
 
 
 
 

Please share these via intent2022@liverpoolcollege.org.uk 
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V
A gENTLE BENChMARKINg OF ThE 

COLLEgE AgAINST ITS TRANSFORMATIVE 
AMBITIONS AND INTENT

A case can be made that the five characteristics of the trans-
formative school are found at Liverpool College in demon-
strable and developed forms. It is the view of the regulator6 
that this is certainly true relative to many other schools.7

It is not true however, in absolute terms or in terms of 
the experience of many pupils, that Liverpool College has 
done all it can to promote or achieve the five characteristics 
of a transformative school. This is particularly clear when the 
provision of the school is benchmarked not against the prac-
tices and outcomes of other similar state schools but against 
the intent of the school to be transformative for all pupils.

1. The nexus between curriculum outcomes and 
confidence:

It is accepted and customary that in Britain many pupils do 
not pass exams, and therefore do not master the curriculum. 
Ministers and exam boards pride themselves on controlling 
pass rate rises. On many gCSE exams about a third of entries 
are not awarded a pass. Society seems to accept this fact with 
a shrug of the shoulders. 

At Liverpool College, such percentages of failure are lower 
than the national average, primarily because of the intake 
and cohorts coming through the school and the exceptional 
efforts of teachers providing teaching and support to pupils 
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beyond their contractual obligations. Even with a statistically 
significant positive added value, large swathes of the College’s 
pupils do not master the curriculum they follow. Currently 
1 in 5 of our pupils do not pass 5 gCSEs including English 
and Maths. For boys this is more like 1 in 4. This means that 
these pupils have in fact experienced failure in the activity 
in which they spent most time at school. Disadvantaged pu-
pils at Liverpool College do relatively better than in other 
schools, but their outcomes remain outcomes of failure in 
absolute terms. More than 40% of disadvantaged boys at 
Liverpool College fail to obtain 5 gCSEs including English 
and Maths. This compares favourably to disadvantaged pu-
pils in other Liverpool schools but it can hardly be a sign of 
the transformative capacity of a school when so many of its 
pupils fail to meet the pass standard after 12 years of formal 
education. It is therefore not true to say that mastery of a 
knowledge-based curriculum as proposed by government is 
a universal experience at Liverpool College. This is despite 
the focus, attention, intervention, and structure of the school 
day, year, and routines and the efforts of teachers and the 
pupil him or herself over the preceding 12 years.

It may be argued that what should matter in a transforma-
tive school is not whether all pupils pass all exams but how 
they do in exams relative to other pupils like them. This view 
fails to consider the personal and often dramatic impact of 
following an inappropriate curriculum on a pupil’s confi-
dence and the effect that failure to achieve has on a pupil’s 
ability to realize some of the other purposes of education. 
Failure is a blow to confidence. It is interpreted by the young 
person who fails after 12 years of mandatory education as an 
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indication or intimation that they are unlikely to participate 
in the economic, social and cultural life of their commu-
nity to the same extent as pupils who have been successful. 
This is because the psychological and developmental effects  
of failure have been researched and have been found to ex-
tend beyond the specific failure.

To be a transformative school, pupils need to experi-
ence success in that school. When success at school is de-
fined primarily in academic terms and activity at school is  
focused and structured primarily or exclusively for academic 
success, a school limits the ways in which a pupil can expe-
rience success and places pressures on itself and on pupils 
to succeed in a narrow system which is in fact designed to 
make a substantial percentage of pupils fail. As a promoter 
and source of well-being, as an incubator of confidence and 
ambition, a school where failure is common because aca-
demic success is deemed most important, as it is in almost 
all non-selective state schools in England, may be outstand-
ing but is not and is not able to become a transformative  
school. 

The ‘winner effect’ is a term used in biology to describe how 
an animal that has won a few fights against weak opponents 
is much more likely to win later bouts against stronger con-
tenders. As Ian Robertson reveals, it applies to humans, too.

Success changes the chemistry of the brain, making you 
more focused, smarter, more confident and more aggressive. 
The effect is as strong as any drug. And the more you win, the 
more you will go on to win.8
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2. Marginal progress in overcoming the effects of 
disadvantage 

The College’s Vice Principal Teaching and Learning has re-
peatedly recognized and pointed out the gaps in opportuni-
ties to gain cultural capital, in habits of reading, and in access 

When animals, be them tadpole or human, win at some-
thing, their brains release testosterone and dopamine. With 
time and repetition, this signal morphs the brain’s struc-
ture and chemical configuration to make successful animals 
smarter, better trained, more confident and more likely to 
succeed in the future. Biologists call it the Winner Effect.

The not-yet-named Loser Effect is equally cyclical: con-
trary to Nietzsche’s adage, what doesn’t kill you often makes 
you weaker. In one study, monkeys who made a mistake in  
a trial – even after mastering the task on par with other 
monkeys – later performed worse than monkeys who made 
no mistakes. “In other words,” explains Scientific American, 
they were “thrown off by mistakes instead of learning from 
them.” Some research similarly suggests that failure can im-
pede concentration, thereby sabotaging future performance. 
Students arbitrarily told they failed compared to their peers 
later displayed worse reading comprehension.

Finally, when we fail once, we’re more likely to fail again 
at the same goal – and sometimes more catastrophically. In 
one study, dieters fed pizza and convinced they’d “ruined” 
their daily diet goal ate 50% more cookies immediately  
afterward than those not on diets at all. When we fall short of 
our goals once, our brains say “Abandon ship!” 9
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to technology which separate our disadvantaged pupils from 
our non-disadvantaged pupils. These gaps in opportunities 
have an effect on confidence and aspiration in those pupils. 
The College’s attempts to address these through the pursuit 
of current best practice in state schools are not likely to close 
this gap substantially as these gaps exist in every school in the 
country and do not appear to be closing dramatically despite 
the implementation of many innovative practices in many 
settings and substantial funding to address these gaps. One 
researcher has argued that the rate at which the gap in edu-
cational progress of disadvantaged pupils is closing means it 
will take 500 years before the gap is indeed closed. There is 
further evidence that since the introduction of more chal-
lenging gCSE examinations, the gaps were in fact growing 
not closing.10

The combination of a lack of cultural capital, poor or 
mediocre academic performance or ability, and lack of 
time and opportunity to learn and experience what adults 
do in the world of work and lack of experience of agency 
and independence in actually doing things in the commu-
nity, lead, particularly for disadvantaged pupils, to a lack of 
confidence and enthusiasm about their future participation 
in the economic, social and cultural life of the country. The 
government believes such lack of confidence and ambition 
can be overcome through an aspirational school culture 
and proper careers advice, such as proposed by the gatsby 
Benchmarks11. There is little doubt that careers advice makes 
a positive difference but pupils lacking in confidence are 
not what employers are looking for, even among university  
graduates;
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What skills are employers looking for?
When it comes to recruiting graduates, attitudes and ap-
titudes are often seen as more important than formal 
qualifications.

Although technical and basic skills are required to get past 
the initial application stage, other aspects such as personal 
qualities, attitudes, and general aptitudes are then seen as 
far more critical.

Resilience is frequently cited by employers as an essential 
quality for young people to possess – the ability to cope with 
setbacks and criticism, be motivated to overcome obstacles, 
and stay calm under pressure.

A positive attitude to work, punctuality, flexibility, verbal 
communication skills, and the ability to make a professional 
introduction are all crucial when deciding whether to recruit 
a young person. Nearly half of employers stated that they 
had not hired a young person because they felt they did not 
have the right attitude.

What skills are missing?
A significant number of employers say graduates lack basic 
skills in numeracy and literacy. A weakness in basic skills can 
affect performance in everyday tasks, for example, the ability 
to draw out information from written texts and instructions, 
produce written reports, or work through calculations and 
make sense of numerical data. Employers are also concerned 
that applicants lack appropriate skills in problem solving, 
communication, teamwork, analytical thinking, self-man-
agement, and resilience (able to cope with change and pres-
sure in the workplace).12
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universities are not terribly different.
These are the seven qualities that you should try to illustrate 

in your university application.
•	 A positive attitude towards study...
•	 A passion for the chosen course subject...
•	 An ability to think and work independently...
•	 An ability to persevere and complete tasks...
•	 An inquiring mind...
•	 Good written English.
•	 The ability to work well in groups.13

A review of what employers or universities want as attrib-
utes or skills in their students or employees makes clear that 
pupils who are not academically successful or strong are 
right to feel less than confident about their next steps and 
their future. Careers advice and academic qualifications do 
not by themselves create the skills needed for success in the 
next steps. This is because the non-numeracy and literacy 
skills and attributes such as verbal communication, team-
work, and resilience, are not systematically and explicitly 
assessed and developed in schools to give pupils who are 
not strong academically confidence that they are in fact 
able to contribute to the workplace and succeed at the next  
level.

3. Does Liverpool College improve health and well-being? 

Schools nationally and in Liverpool have seen a serious in-
crease in mental health problems among pupils. The increase 
is by no means limited to pupils who are disadvantaged in 
some way and was marked even before the arrival of the 
covid pandemic. Simultaneously, young people across the 
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country identify as the least happy teenagers in Europe in 
repeated surveys.14

They lay the blame, or at any rate list as a main source 
of their unhappiness, the culture of high stakes and low fre-
quency assessments in their school, the paucity of time their 
parents spend with them, as well as the fact they are more 
likely to be bullied than pupils in other countries and feel 
that their friendships and school relationships generally are 
not a source of strength and resilience for them but rather a 
source of anxiety.

Physical activity and rates of participation in organized 
sport are down across the country and in Liverpool. In most 
of the developed world, including Britain, more than 70% of 
pupils are insufficiently physically active.15

Britain has one of the highest rates of childhood obesity 
in Europe. In 2018, around one in 10 children aged four to 
five were classified as obese, and around one in five children 
aged 10 to 11 were.16

The College offers quite a bit of physical education and 
opportunities for fitness, but many pupils are minimally 
active. 

Average screen time on phone and computers in the uK 
is now over six hours per day in late adolescence. Few pupils 
meet the required time for sleep and exercise.17

The majority of secondary school pupils report that they 
use their phones especially after school. More than 90 per-
cent of our College’s mums and dads work making the period  
after school a time of “drift” in many teenagers’ lives. The ma-
jority are not using this time before their parents come home 
from work to exercise, read, write, or even build face to face 
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relationships. This problem is somewhat curtailed at prima-
ry schools because of the offer of after school clubs. No such 
targeted provision exists in most secondary schools. Because 
timetables of secondary schools, like Liverpool College sec-
ondary phase, do not base themselves on the working sched-
ules of parents, many pupils spend substantial periods of 
their day unsupervised and unproductively. 

The school curriculum, timetable and calendar are not 
balanced nor conducive to the pursuit of a transformative 
school with the five characteristics listed above. Physical ex-
ercise, while more common in the College than in many oth-
er schools, is relatively infrequent and limited and often not 
made mandatory in later years in the College curriculum. 
There are certainly many pupils who move little in any given 
day. There are unhealthy food choices available and many 
pupils make extremely poor health and well- being choices 
outside of school, the very opposite of good habits. 

The proportion of time spent on academic subjects which 
will be examined compared to time spent on other educa-
tional and cultural developmental activities is approximately 
4 to 1 across the College. This is despite the extraordinary 
opportunities afforded through the College’s activities and 
enrichment programmes. A pupil will spend, on average, in 
a 14-year career at the College, four times as much time on 
English and Mathematicss than on music, physical activity 
and art combined. The activities which are accessible to chil-
dren of lesser innate academic ability and some of the ones 
in which they excel are systematically devalued by not being 
examined and not being developed into proper schemes of 
work with clear challenge and outcomes. The title which they 
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are given: “enrichment”, or “+”, betray their secondary sta-
tus, despite the fact that research reveals that the purposes of 
school can only be achieved if pupils are confident, resilient, 
and have a solid understanding of the operations of their so-
ciety and have developed good habits. The LCA+ curriculum 
model has been helpful in making explicit the College’ s ho-
listic vision for education, but the division between A and + 
both in leadership and in curriculum development is now 
an obstacle to further integration and balance. Frequently + 
subjects, topics, activities or sessions which can help a pupil 
develop these attributes are taught or delivered at the end of 
a day without the same care, structure and accountability as 
an academic subject. There is very little group work in the 
curriculum and few opportunities to work in the commu-
nity when compared to traditional or conventional teaching 
and classwork.

The school calendar is very sub-optimal for retention of 
knowledge as it focuses on the maximization of long sum-
mer holidays (seven or eight weeks and at the very time when 
our campus is best used for outdoor learning), during which 
time most knowledge learned is lost. For disadvantaged and 
vulnerable pupils this long period of no contact with school 
is particularly problematic.18

This calendar is a product of an agricultural society or a 
society where most mums were able to spend most of the 
summer with their children. These tasks of supervision and 
care are now handed on to a combination of grandparents, 
child carers, and summer camps as mothers work. Every 
school experiences that its staff and pupils struggle towards 
the end of any longer term. Misbehaviors increase, as does 
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staff absence and pupil anxiety. Some terms are longer than 
others. Teaching pressure falls on Michaelmas and Lent term. 
Teachers and pupils complain of the relentless pace of the 
academic structure in a school day. There is a lot which must 
be done in a short period of time each day, leaving less time 
for breaks, for conversation, for relationships. The combina-
tion of calendar and timetable, as well as the lack of variety in 
experience of school is a source of fatigue and even boredom. 

The routines and timetables of the College are similar for 
pupils whether you are an 11 year-old just arrived at Liverpool 
College secondary phase or a 16 year-old in her 12th year at 
the College. This lack of age appropriate differentiation in 
routines, structures and timetables was highlighted during 
the covid lockdown. The College does not currently develop 
its timetables and routines in order to tailor its provision to 
the needs of a particular age or stage of pupil development 
and to deliver a more balanced and relational curriculum.

The trend in admissions and cohort composition which 
will affect Liverpool College is clear. The percentage of our 
pupils in receipt of pupil premium increases every year. The 
number of pupils who have an Education, health and Care 
Plan, are children who are looked after or previously looked 
after, or have a social, emotional or mental health need or 
special educational need continues in absolute and percent-
age terms to rise. The overall ability profile of the intake in 
school is slowly moving towards resembling a more com-
prehensive, average picture, as would be expected in a non-
selective school with an intake across the demographic and 
geographic areas of Liverpool. It is our stated intention to 
welcome this breadth of academic ability and social economic 
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background in our cohorts. In the future, we may suppose, 
the realities of the ways Liverpool College does not do eve-
rything in its power to be a transformative school, some of 
which are outlined above, will become “more of a reality” not 
“less of a reality”. The challenge to change in order to create 
a healthy school culture which can sustain a transformative 
school which meets the actual needs of all its pupils will in-
crease in size and scope.  
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Your responses, thoughts and ideas

We need your help in developing our intent – we hope you will 
take some time to tell us what you think about what you read, 
what excites you and worries you about it.

What further questions come to mind?

What ideas do you have about how the intent can be developed 
further?

Do you have practical suggestions for implementation?

•	  
 
 
 
 

•	  
 
 
 
 

•	  
 
 
 
 

Please share these via intent2022@liverpoolcollege.org.uk 
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VI 
A STARTINg POINT FOR A 

TRANSFORMATIVE SChOOL

The government and Ofsted rightly focus on the academic 
curriculum and the quality of teaching as the primary driv-
ers of improved educational experience and outcomes for 
pupils. The view is that a focus on curriculum and teaching 
will allow pupils to achieve the purposes for which school 
exists. There is research to support this that but there is also 
research to support the view that pupils have a range of oth-
er needs, primarily emotional, which must be met by school 
if school is to be transformative for them. These needs are 
competence, being able to achieve, relatedness, having stable 
and safe relationships and connectedness to others, and au-
tonomy, being able to make responsible choices. 

(i) Pupil need for consistently high-quality relationships: 
the basis of a transformative school

The Relationships Foundation has been doing research on 
the importance of relationships in school.

Relationships matter.
Surveys and pupil voice exercises at Liverpool College and 

elsewhere point out that the single most important factor in 
a pupil’s experience of school as transformative is the quality 
of the relationships they form with adults and with peers not 
curriculum or teaching quality.19

The College as an all-through school with admission 
preferences for siblings has a unique opportunity to build 
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What enables people to flourish as they go through life? What we 
know from decades of research from institutions like Harvard 
or Cambridge, lessons drawn from tens of thousands of people, 
and hundreds of studies, and a myriad of the brightest sociolo-
gists, anthropologists and neuroscientists in the world, is that 
relational wealth, not material wealth, is a stronger indica-
tor of happiness throughout our lives, and that loneliness and  
social isolation increase the risk of premature death.

 “People who are more isolated than they want to be from 
others – people who are socially excluded – find that they are 
less happy, their health declines earlier in midlife, their brain 
functioning declines sooner and they live shorter lives than 
people who are not lonely” (Robert Waldinger, Director of 
the Harvard Study of Adult Development).

Research shows that having a range of close relationships 
is beneficial to physical and mental health. It tells us that 
well-connected people live longer and more productive lives 
than those who are socially isolated; that they are happier 
at home and at work; that they experience a greater sense 
of belonging; and that they both participate more in their 
communities and require less support from social and health 
services over time.

Better relationships between people – what we might call 
relational health – also improve individual and group well-
being, self-esteem, motivation and social engagement. In turn, 
these enable people to overcome disadvantage and achieve 
better outcomes in a range of areas, including academic  
attainment and educational achievement more broadly.

www.relationshipsfoundation.org
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relationships with pupils and families. The all-through  
nature of the College can be leveraged and linked to the in-
tent to become a relational school and a school with a fully 
articulated curriculum.

Because it is difficult to measure the quality of relation-
ships in an organization, schools rarely discuss or measure the 
quality of relationships within the school and how these can 
be systematically improved.  The Relationships Foundation 
has developed ways to measure the strength and impact  
of these relationships and how schools can strengthen and 
improve the quality of relationships. 

In order for pupils to experience the school as transforma-
tive, they need to attend a school where the quality of rela-
tionships is central to the school’s transformative intent. This 
intent can lead to the development of school practice which 
places relationships at the center of school development and 
effectiveness.

(ii) Pupil need for achievement and success related to 
effort and commitment:

There is, as cited above, a biological reality of winner effect. 
Achievement and success breed more achievement and suc-
cess. A transformative school creates this effect in its pupils. 
When achievement is narrowly defined or the curriculum is 
exclusively academic or experienced as exclusively academic 
and other school activities or goals and targets are not part 
of the recognized curriculum many pupils will not experi-
ence achievement and success. Pupils need a variety of ways 
to achieve which are recognized as valid and important by 
the school. These various paths of achievement offer pupils 
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with different interests and talents a way to be challenged, to 
achieve, and to be recognized as having achieved.

(iii) Pupil need for balance and variety

Like adults, pupils do not thrive in environments of constant 
change. Nor do they thrive in repetitive environments of no 
variety. Studies have shown that absence of variety leads to 
poor behaviour.  Liverpool College, like any school, con-
stantly seeks order or balance in its operations and provision. 
Some research suggests that there is a correlation between 
structured variety and happiness and well- being. The key is 
to balance variety with a structure within each day, week and 
term, in a way that allows for experiences of productivity and 
effectiveness.

For a school, there is both the danger that a lack of vari-
ety in any given day leads to boredom, poor behaviour and 
demotivation and that a school day or school year filled with 
frantic activity is likely to lead to poor relationships and feel-
ings of futility and frustration. 

A starting point for the development of a transformative 
school is an evaluation of the daily, weekly and annual expe-
rience of school for a pupil. Schools, as institutions, are hard 
wired to sacrifice the human need for variety of activity and 
experiences for ordered and predictable structures.20

(iv) Pupil need for health and well-being promotion and 
skills 

A transformative school promotes pupil and employee health 
and well-being because these are essential to achieving the 
characteristics of a transformative school. Physical activity 
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In [our research], we looked at the effect of variety of our 
activities on overall happiness. We found that over a day or 
a week or a month, variety – perhaps consistent with peo-
ple’s perceptions – leads to greater happiness. However, over 
shorter periods of time than a day, such as an hour, 15 min-
utes [or a] half-hour, when variety actually does get expe-
rienced as multitasking, it actually becomes fairly stressful, 
and instead of variety increasing my happiness, it makes me 
less happy.

This is not necessarily just in the workplace. This is even 
at home. [For example], on a weekend – as you brought up 
in an article you co-authored – you could be at home with 
your kids but you’ve got to cut the grass and fix something 
on the back deck or something like that. When you have 
all of those things melding together, it could [become a]  
negative.

Mogilner: Right. It [could] be a negative or a positive. 
For instance, you [could have] a high-variety Saturday. You 
could do chores. You could cook dinner with friends. You 
could watch sporting events. However, say you spent that 
whole day on the couch watching different sporting events, 
that might be low-variety Saturday.

Our results find that a high-variety Saturday … makes 
people happier. It’s squishing those activities into a shorter 
amount of time that undermines people’s happiness. It’s re-
ally driven by this sense that you haven’t produced anything. 
When you’re trying to do too many things at once, you feel 
not very productive. And feelings of productivity are crucial 
for feeling happy and satisfied.21
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is extremely correlated with well-being, the experience of  
variety, a sense of achievement and a reduction in boredom 
in pupils and staff even if there is no body of evidence to 
suggest that physical activity is a cause of academic success. 
More affluent pupils typically engage in more physical activ-
ity. Schools can address this inequality.22

A transformative school structures its operations with this 
truth in mind. Pupils need to move, and, according to the 
research, move sufficiently to alter their physiological state. 
The sedentary lifestyle of the British teenager should not be 
reinforced by sedentary schooling. 

(v) Pupil need for cultural confidence not just cultural 
capital

Pupils know they will not be in school forever. Schools some-
times seem less focused on the days after their pupils’ school-
ing ends. Experience of school, not only talk in school about 
future experiences, should prepare pupils for life outside the 
school gates. Schools should present themselves to pupils not 
as closed systems or as institutions which operate for their 
own sake but solely as “preparatory”. The extent to which 
their family background and the school’s assumptions and 
prejudices influence a pupil’s preparation for this transition 
is a subject of some controversy.23

If the definition of cultural capital remains narrow then we 
risk a paradox: some children will gain the keys to advance-
ment and this will help to maintain the status quo.

‘This leaves us in the paradoxical position that cul-
tural education can simultaneously be a route to personal 
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advancement, while entrenching class division at the level 
of society. This contention is clearly evidenced by the fact 
that the poorest state schools lack arts provision, while pri-
vate schools invest heavily in the arts.’ (John Holden, Visiting 
Professor University of Leeds, Cultural Fellow, King’s College,  
London)

The Cultural Learning Alliance believes strongly that 
this new Ofsted requirement constitutes an opportunity for 
schools to define the cultural capital that their children need 
and to think more widely than existing ‘legitimate culture’. 
This will ensure that their pupils are confident creators, able 
to be the ‘cultural omnivores’ that can make informed deci-
sions about what culture they consume and participate in, 
and can articulate why it has value.24
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Your responses, thoughts and ideas

We need your help in developing our intent – we hope you will 
take some time to tell us what you think about what you read, 
what excites you and worries you about it.

What further questions come to mind?

What ideas do you have about how the intent can be developed 
further?

Do you have practical suggestions for implementation?

•	  
 
 
 
 

•	  
 
 
 
 

•	  
 
 
 
 

Please share these via intent2022@liverpoolcollege.org.uk 
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VII
STRuCTuRE OF IMPLEMENTATION

The assessment of the current transformative impact of a 
Liverpool College education and the formulation of plans for 
implementation of Intent 2022 will require the considered 
and structured input of a number of stakeholders and the 
exploration of ideas in a number of areas. It will also require 
time. It is reasonable to assume this process would take up 
the calendar year 2021 with pilots and targeted implementa-
tions starting in the Lent term of 2022 and an implementa-
tion of plans beginning in September 2022.

1. Educational Philosophy Development:

A transformative school needs an explicit, accessible and 
shared philosophy of education which supports development 
of its intent, programmes and practices. At Liverpool College 
currently, this philosophy is a combination of state school 
practice and independent school ethos. Theorizing about ed-
ucation is not always helpful because it often produces bro-
mides of such generality that nothing particularly distinctive 
can be based on them. A philosophy of transformative edu-
cation focuses on the understanding of the needs of the pupil 
in the school setting and the role of the educator in bringing 
about substantial positive change in the personal, intellec-
tual, physical, emotional, spiritual and artistic capacities of 
the pupils. In developing an explicit and unique Liverpool 
College philosophy of transformative learning and educa-
tion, the College will be able to judge its own effectiveness 
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and evaluate the implementation of its intent. Some theo-
retical framework is necessary in the creation of an intent. 
In the past, the College has published a vision, a mission, a 
learner profile, a behavioural standard, and a series of beliefs 
but never an educational philosophy. Such a philosophy can 
help to clarify the transformative intent the College wishes to 
place at the centre of its development and to support a cohe-
sive staff induction and pupil induction programme. 

2. Curriculum Development:

The development of the College’s all-through curriculum 
is the most important strategic challenge to be addressed 
in pursuit of the creation of a transformative school. In the 
context of the College’s stated intent, the aim should be fur-
ther and meaningful integration of enrichment, personal de-
velopment, leadership development, and physical activity on 
an equal basis and with equal resources into the curriculum 
and timetable. This integration would bring variety, balance 
and sustainability to the school day, mixing project, personal 
development and group work, and competitions with tradi-
tional subject instruction and study and creating much more 
accountability for quality teaching and learning in both aca-
demic and other subjects. An ambitious target would be the 
development of a curriculum in which 33% of lesson time is 
devoted to personal development and non-national curricu-
lum academic subjects. This is best achieved by the deliber-
ate and careful development over time of an LC Diploma or 
LC Portfolio Diploma consisting of experiences, as well as 
qualifications for each year or key stage, creating a sequential 
and careful programme of academic, physical, cultural, and 
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personal development activities and qualifications for each 
pupil in each year group. Some of this work was partially be-
gun but has been hampered by the constraints of timetable 
and the lack of integration into the academic curriculum as 
well as the view taken in the past that enrichment involved 
pupil choice and taste rather than a structured curriculum. 
Accountability for the delivery of this integrated curriculum 
would lie with a teacher in the same way that the teaching 
of an academic subject does. The development of the form 
teacher’s or house mentor’s role and responsibilities and the 
form as a learning group will be essential in this integra-
tion. One target would be that every pupil does substantial 
physical exercise every day. Activity periods could disappear, 
replaced by diploma or portfolio periods and competition 
periods. Each member of staff would be expected to lead a 
form and to coordinate the progress of pupils in the inte-
grated curriculum.

Extending, deepening and multiplying partnerships with 
other educational institutions and with groups and organi-
zations, including The Lerpoolians, which can contribute to 
this integrated curriculum will be an essential ingredient in 
creating a transformative curriculum. It may be possible to 
offer pupils dual enrolment and to develop specific curric-
ular provision and experiences for pupils through external 
partners.

3. Staff Recruitment, Development, Induction: A 
Leadership Model

The development of staff is the key to a transformative  
school. If the College is to become a transformative school 
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with a unique curriculum, ethos and practices and educa-
tional philosophy based on a focus on relationships, the de-
velopment of our staff in what amounts to a new paradigm 
of school, leadership, curriculum and of teaching will be 
crucial. A possible basis for the development of the College 
staff in a transformative school are the Nolan principles  
of public life25. These principles are usually associated with 
governance and leadership of public bodies but could form 
the structure of staff development beyond the national  
teaching standards. The development of this programme of 
staff recruitment, development and induction for the crea-
tion of a transformative school is the task of the Principal 
of Liverpool College. Staff should have more opportuni-
ty to comment on, discuss and assess the development of 
a healthy school and be given more explicit and sustained 
training in the philosophy, practices and expectations which 
constitute a transformative Liverpool College education. 
Much successful work has been undertaken in develop-
ing the pedagogy and skills of teachers and support staff. 
A transformative school can only be created or developed 
when the staff share an understanding of this intent and its 
implications for their roles, practices and approach. This 
means that all staff must also be developed within an ex-
plicit transformative leadership model, such as Shackleton’s 
Way26. This is particularly necessary when relationships 
are of central importance and practices diverge from other 
state schools. Much of this staff training programme has 
been developed and is in place, although not explicitly in 
the context of an intent to be or become a transformative  
school.
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4. Timetable, Calendar, Routine and Policy Development:

In forming its intent, the College should explore timetabling 
options which allow for staggered starts and split lunches 
across the College and which provide maximum flexibility 
for sixth formers. A target will be to provide a varied day 
with an integrated curriculum for each pupil including time 
for supervised study and prolonged contact with a mentor/
form teacher. For teachers and staff, the aim is a sustainable 
and varied workload consisting of contributions to the well-
being and welfare and independent academic work of their 
form, academic teaching, contributions to diploma or port-
folio teaching, faculty or year group LIT and CPD time, as 
well as opportunity to participate in physical exercise. We 
anticipate this may require some lengthening of the school 
day for Key Stage 3. 

Research has repeatedly pointed to the best calendar for 
learning, for safeguarding, for mental health of pupils and 
especially disadvantaged pupils and teachers. This calendar 
provides for a minimum of two weeks off for every six weeks 
on. Our intent is to develop for recommendation a calendar 
which provides a 36- week academic year supplemented by 
five weeks of “one -week camp” across the five breaks for vul-
nerable, disadvantaged pupils and pupils who are not able 
to access meaningful activity from home. These camp weeks 
would allow for many more and much more meaningful ex-
periences of the world outside the school gates, improving 
confidence, motivation, variety and cultural capital. Staff 
would not be required to participate in these camps. The cal-
endar would also contain a three week break at Christmas 
and between Lent and Summer term. This would mean that 
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summer holidays were five weeks in duration limiting learn-
ing loss and lack of contact with school.

The camps would be periods when trips, intensive revi-
sion, academic intervention and longer outings can be or-
ganized and undertaken. Disadvantaged and vulnerable 
pupils would be provided with the sorts of cultural capital 
opportunities the lack of which we know is an obstacle to 
their confidence and success. These camps would be funded 
through philanthropic donations and pupil premium funds. 

At the heart of the creation of an increase in the trans-
formative impact of school are healthy relationships between 
pupils and pupils, between adults and adults, and between 
pupils and adults. Indeed, the College’s intent is to create 
a transformative school by becoming a relational school. 
Relationships require time to develop and current practice 
does not always provide that time. The intent must there-
fore be to review every aspect of the College’s operations and 
policy from the perspective of creating a strong culture of 
relationships. The College will seek the support and input 
of the Relationships Foundation in studying and proposing 
how this can best be achieved within the context of each of 
the schools or phases which make up the College. Too often 
Key Stage 3 pupils are not certain of their relationships with 
adults in the school and are asked to make a transition to sec-
ondary school routines and structures at too rapid a pace for 
them. Transitions from Key Stage 2 to 3 and from 3 to 4 take 
place during a three-year period which, for educational, cur-
ricular and human developmental reasons, often determines 
the educational experience and success of a pupil. The in-
tent is therefore to develop and recommend a model for Key 
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Stage 3 education in the College which more closely resem-
bles our Prep School and other primary school structures 
than currently including routines and timetables which are 
separate from Key Stage 4. This would include being taught 
in a limited number of classrooms by a limited number of 
teachers. It would include ample time and opportunity for a 
structured educational relationship with a form teacher who 
is coordinating the progress of pupils in the form.

5. Resources and Facilities Development:

Liverpool College will need to find funding to become trans-
formative. It seems, prima facie, likely that a transformative 
school will need to be able to tap into resources beyond those 
provided by government funding to deliver the curriculum 
and programmes required. All plans deriving from Intent 
2022 will be carefully costed and aggressive and systematic 
development efforts will be undertaken to fund them.

Consultation and Development of 
Implementation Plans:

It is proposed that any changes to policy, curriculum,  
routines, calendar, or timetable would not be made until  
after extensive consultation with all stakeholders regarding 
specific implementation plans and not before September 
2022.
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Your responses, thoughts and ideas

We need your help in developing our intent – we hope you will 
take some time to tell us what you think about what you read, 
what excites you and worries you about it.

What further questions come to mind?

What ideas do you have about how the intent can be developed 
further?

Do you have practical suggestions for implementation?

•	  
 
 
 
 

•	  
 
 
 
 

•	  
 
 
 
 

Please share these via intent2022@liverpoolcollege.org.uk 
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IN CONCLuSION

Liverpool College is an outstanding, heavily oversubscribed 
school. It is in a strong position to reanimate its intent to  
offer the young people of Liverpool a truly distinctive ho-
listic transformative education. It can do so by implement-
ing its intent to move from outstanding to transformative, 
to exceed the restrictions which convergence with conven-
tional state school practice places on its ambition for what 
it provides for each pupil. In order to do this, fresh thinking 
and bold plans of great specificity and detail will need to be 
developed in consultation with all stakeholders. No school in 
the country is better placed and more able to undertake this 
challenging task than Liverpool College is today.

Hans van Mourik Broekman 
Principal

January 2021

Intent 2022_Text.indd   56 02/02/2021   16:40



INTENT 2022

57

Notes and References
1 Arundhati Roy, ‘The pandemic is a portal’, Financial Times, published 3 April 
2020, https://www.ft.com/content/10d8f5e8-74eb-11ea-95fe-fcd274e920ca

2 The Rt hon Nick gibb MP, ‘The purpose of education’, Department for 
Education, published 9 july 2015, https://www.gov.uk/government/speeches/
the-purpose-of-education

3 The Rt hon Nick gibb MP, ‘The importance of knowledge-based edu-
cation’, Department for Education, published 19 October 2017, https://
www.gov.uk/government/speeches/nick-gibb-the-importance-of- 
knowledge-based-education

4 ‘School inspection handbook’, Ofsted, last modified 1 November 2019, https://
www.gov.uk/government/publications/school-inspection-handbook-eif

5 graham S Lowe, ‘healthy Workplaces and Productivity: A Discussion Paper’, 
Economic Analysis and Evaluation Division, health Canada, published 
january 2003, https://www.researchgate.net/publication/253740075_healthy_
Workplaces_and_Productivity_A_Discussion_Paper

6 ‘Inspection of Liverpool College’, Ofsted, published 12 December 2019, 
https://files.ofsted.gov.uk/v1/file/50133391

7 ‘Liverpool College’, Find and compare schools in England, accessed 6 
january 2021, https://www.compare-school-performance.service.gov.uk/
school/139686/liverpool-college/secondary

8 ‘About The Winner Effect’, Bloomsbury, accessed 6 january 2021, https:// 
www.bloomsbury.com/uk/the-winner-effect-9781408824733

9 Caroline Beaton, ‘This Is What happens To Your Brain When You Fail (And 
how To Fix It)’, Forbes, published 7 April 2016, https://www.forbes.com/ 
sites/carolinebeaton/2016/04/07/this-is-what-happens-to-your-brain-when-
you-fail-and-how-to-fix-it

10 ‘Disadvantaged pupils “stuck 18 months behind” ’, BBC News, published 30 
july 2019, https://www.bbc.co.uk/news/education-49150993

11 ‘Careers guidance and access for education and training providers’, 
Department for Education, published October 2018, https://assets.publishing. 
service.gov.uk/government/uploads/system/uploads/attachment_data/
file/748474/181008_schools_statutory_guidance_final.pdf

Intent 2022_Text.indd   57 02/02/2021   16:40



INTENT 2022

58

12 ‘What Are Employers Looking For?’, uCAS, accessed 5 january 2021, https://
www.ucas.com/careers/getting-job/what-are-employers-looking

13 jeremy Lewis, ‘Top 7 qualities universities look for in student applicants’,  
Times higher Education, published 13 October 2017, https://www.times 
highereducation.com/student/advice/top-7-qualities-universities-look- 
student-applicants

14 joe Evans, ‘Britain home to the ‘unhappiest teenagers in Europe’ – but why?’, 
The Week, published 28 August 2020, https://www.theweek.co.uk/107937/
why-is-britain-home-to-the-unhappiest-teenagers-in-europe

15 Regina guthold, gretchen A Stevens, Leanne M Riley, Prof Fiona C Bull, 
‘global trends in insufficient physical activity among adolescents: a pooled 
analysis of 298 population-based surveys with 1·6 million participants’, The 
Lancet Child & Adolescent health, published 21 November 2019, https://www.
thelancet.com/journals/lanchi/article/PIIS2352-4642(19)30323-2/fulltext

16 ‘Obesity in children’, BuPA, accessed 6 january 2021, https://www.bupa.co.uk/ 
health-information/childrens-health/obesity-children

17 Nicola Davis, ‘Barely any uK teens meeting exercise and screen time guide-
lines’, The guardian, published 26 August 2019, https://www.theguardian.com/
society/2019/aug/26/uk-teens-exercise-screen-time-guidelines

18 hilary Stewart, Nick Watson, Mhairi Campbell, ‘The cost of school holidays 
for children from low income families’, Childhood, published 31 May 2018, 
https://journals.sagepub.com/doi/full/10.1177/0907568218779130

19 jenna Sethi, Peter C. Scales, ‘Developmental relationships and school suc-
cess: how teachers, parents, and friends affect educational outcomes and what 
actions students say matter most’, Contemporary Educational Psychology, 
Volume 63, 2020, https://www.sciencedirect.com/science/article/abs/pii/
S0361476x20300692

Adena M. Klem, james P. Connell, ‘Relationships Matter: Linking Teacher 
Support to Student Engagement and Achievement’, journal of School health, 
Vol. 74, No. 7, September 2004, https://osse.dc.gov/sites/default/files/dc/sites/
osse/page_content/attachments/Klem_and_Connell_2004_jOSh_article.pdf

Colleen McLaughlin & Barbie Clarke, ‘Relational matters: A review of the impact 
of school experience on mental health in early adolescence’, Educational & Child 
Psychology, Vol. 27, No. 1, March 2010, https://www.nuffieldfoundation.org/
wp-content/uploads/2020/01/McLaughlin-Clarke-relational-matters-2010.pdf

Intent 2022_Text.indd   58 02/02/2021   16:40



INTENT 2022

59

john Withall, ‘how Can Teacher-Pupil Relations Be Improved?’, The high School 
journal, Vol. 44, No. 8, May 1961, https://www.jstor.org/stable/40366382?seq=1

20 hayley glatter, Emily Deruy, Alia Wong, ‘Fixing America’s Broken School 
Calendar’, The Atlantic, published 29 August 2016, https://www.theatlantic.com/ 
education/archive/2016/08/education-eden-the-calendar/497687/

gary hopkins, ‘The School Calendar: It’s Time to Make Time for 
Learning’, Education World, last updated 22 September 2009, https://www. 
educationworld.com/a_admin/admin/admin066.shtml

21 ‘Does Variety Fuel happiness at Work and in Life? It Depends’, The Wharton 
School, published 25 March 2015, https://knowledge.wharton.upenn.edu/
article/does-variety-fuel-happiness-at-work-and-in-life-it-depends/

22 Ruchan Iri, Serkan Ibis, Zait Burak Aktug, ‘The Investigation of the Relation 
between Physical Activity and Academic Success’, Canadian Center of Science 
and Education, published 10 November 2016, http://www.ccsenet.org/journal/
index.php/jel/article/view/63100

23 Asta Breinholt, Mads Meier jæger, ‘how does cultural capital af-
fect educational performance: Signals or skills?’, The British journal of 
Sociology, published 4 january 2020, https://onlinelibrary.wiley.com/doi/
abs/10.1111/1468-4446.12711

24 ‘What is cultural capital?’, Cultural Learning Alliance, published 1 july 2019, 
https://culturallearningalliance.org.uk/what-is-cultural-capital/

25 ‘The Seven Principles of Public Life’, Committee on Standards in Public 
Life, published 31 May 1995, https://www.gov.uk/government/publications/
the-7-principles-of-public-life

26 Margot Morrell, Stephanie Capparell, Shackleton’s Way: Leadership Lessons 
from the great Antarctic Explorer, (united Kingdom: john Murray Press, 2011)

Intent 2022_Text.indd   59 02/02/2021   16:40



Printed in the united Kingdom by henry Ling Limited, at the Dorset Press, Dorchester, DT1 1hD

Intent 2022_Text.indd   60 02/02/2021   16:40


